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ABSTRACT 
The general aim of this study was to examine student and faculty perceptions of 
barriers to pursuing the thesis. This was in response to the relatively limited knowledge 
base, research, and literature addressing the thesis/capstone option for the master's 
program in social work, and lack of theses successfully completed at the University of 
Tennessee College of Social Work. Specifically, the study investigated the background 
characteristics, curriculum choices, and attitudes of a sample of current and former 
students enrolled in the MSSW program at the University of Tennessee as well as current 
faculty at the same institution. 
The data were obtained from a purposive sample of 364 current and former 
MSSW students and 25 current faculty from the three campuses of University of 
Tennessee College of Social Work located in Knoxville, Memphis, and Nashville. The 
data were collected in October and November 2002 through the use of a survey 
questionnaire that included a quantitative and qualitative design. 
Findings revealed that students feel positively about research and writing, which 
are the main components of a thesis, and appreciate the value of the thesis and research 
for both personal and professional growth. Statistically significant findings utilizing 
Pearson's Chi Square Test of Independence were realized. Significant relationships were 
found between undergraduate majors and writing ability (Chi-square(l2) = 27.221, 
p<.05), between undergraduate majors and the perception of writing skills required for a 
thesis (Chi-square(l2) = 24.370, p<.05), and between undergraduate majors and interest 
lV 
in research (Chi-square(12) = 22.447, p<.05). Both students and faculty expressed that 
the lack of time and the lack of support from the College of Social Work were significant 
barriers to pursuing or supporting the thesis option. 
The implications for social work education and future research are discussed in 
relation to this study. There is a need to reconsider how to support the thesis option. In 
addition, there is a substantive level of expressed student interest in an alternative 
capstone option that would realize the essence of a thesis but be tailored to accommodate 
time constraints and the need for a formal structure. Therefore, there is a need to consider 
how to support the thesis option or alternate capstone for students who are interested in 
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The social work profession continues to striv� to understand how to develop 
graduate students with a higher level of competence in research. The Task Force on 
Social Work Research (1991) described the state of scholarship in social work as being in 
crisis, a position underscored by the fact that there is a paucity of empirical research 
addressing the characteristics of students, curricula, and instructional style to enhance 
understanding of this predicament (Rosenthal & Wilson, 1992). Fostering research is just 
part of the challenge in the preparation of �tudents in social work. Fraser (1994) pointed 
out that social work struggles to reconcile the need to concurrently prepare students for 
practice and to train scholars to generate knowledge for the profession. Although not all 
practitioners will become researchers, Fraser argues that stronger training on research 
methods is needed not only at the doctoral level, but at the master's level as well. 
As the profession continues to struggle for its identity, it is also in a position of 
contending with other fields for legitimacy. For instance, the more traditional social work 
careers in mental health and clinical practice compete with other social science fields . 
such as psychology, while the increasing presence of social workers in health care 
settings pits the profession against nursing. Social workers in the macro practice arena are 
in competition with Master's of Business Administration (MBAs) and Master's of Public· 
Administration professionals. The variegation does not stop there, however, because the 
complexion of social work careers is so vast. Potential fields for social workers include 
substance abuse treatment, aging and gerontology, child welfare, justice and corrections, 
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school social work, developmental disabilities, public welfare, health care, research, 
politics, policy and planning, mental health, employment/occupational social work, 
community organization, management and community practice, and international social 
work (Morales & Sheafor, 2001; Segal, Gerdes, & Steiner, 2004). The challenge is 
therefore obvious: there is a need to provide a palate of skills in a two-year master's 
program to students who enter the program with a variety of undergraduate degrees and 
who will need to be prepared to enter a wide array of fields upon exit from the program 
The choices made available to students within the scope of the program reflect the 
priorities �d values of a given academic institution. For example, some universities offer 
the choice of completing a thesis as a capstone option. In addition to socializing future 
doctoral students to research, the thesis ostensibly fosters better researchers and 
consumers of research for students entering practice with a master's degree. Despite the 
attributes of the thesis, it is clear that few Master's of Science in Social Work (MSSW) 
students at the University of Tennessee College of Social Work actually pursue this route 
successfully. Specifically, only two MSSW students from all three of the University of 
Tennessee campuses have completed a thesis in the past 12 years. During that.same 
period, approximately 2000 students graduated from the University of Tennessee with an 
MSSW degree. This raises the compelling question of why more students are not 
pursuing the thesis option. 
Purpose of Study 
The purpose of the study was to investigate student and faculty perceptions 
regarding the two capstone options (i.e., the comprehensive examination and the thesis) 
provided by the MSSW Program at the University of Tennessee College of Social Work. 
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Since the overwhelming majority of students historically decline the thesis option, a 
deliberate emphasis was placed on trying to understand what factors are contributing to 
this phenomenon. The study examined the choices of current and former students in 
relation to the capstone requirement, as well as academic background variables and 
attitudes that may facilitate an understanding of their decision. A second facet of the 
study assessed faculty perspectives on the capstone issue. The instructional and 
educational history of the faculty was examined, as well as their attitudes regarding the 
capstone option at the University of Tennessee. A multi-method research design 
(quantitative and qualitative) was used to conduct the study. 
Significance 
The study is significant for several reasons. First and foremost, there have been 
very few studies in the social work literature that directly or indirectly address the 
thesis/capstone issue, particularly from a comparative student/faculty perspective. The 
study is also important in that it contributes to knowledge-building related to a crucial 
issue in the social work profession: the need for social work practitioners who have the 
ability to design and implement research, understand research outcomes, apply research 
findings, improve the quality of interventions, use research to influence social welfare 
policy, and use research to contribute to the knowledge base of the profession. The 
development of competent researchers is vital to the credibility of the social work 
profession. This will, in turn, help to remove the perception of social work as inferior to 
other academic disciplines in relation to the use of the scientific method and in relation to 
the sophistication and capacities of social work practitioners. 
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CHAPTER II 
REVIEW OF THE LITERATURE 
Goals of Social Work Education 
The Council on Social Work Education 
The Council on Social Work Education (CSWE) is the only national accrediting 
body in the United S�tes for social work education at the baccalaureate and master's 
level. It sets forth standards referred to as Educational Policy and Accreditation Standards 
(EP AS) that establish a set of basic requirements for accreditation of social work 
educational institutions, beyond which each institution may add their own requirements 
based on their areas of specialization (Council on Social Work Education, 2002). As 
defined in the EP AS, the purposes of social work education are to "prepare competent 
and effective professionals, to develop social work knowledge, and to provide leadership 
in the development of service delivery systems" (p. 6). The research component of the 
curriculum mandates that students be prepared to "develop, use, and effectively 
communicate empirically-based knowledge, including evidence-based interventions" (p. 
12). 
The University of Tennessee College of Social Work 
As described in the 2002-2003 MSSW Student Handbook, the mission of the 
program is to "educate and train students to be culturally competent and ethically sound 
social work practitioners. In accordance with social work's ethical code and values, the 
components emphasized in this education and training include ... [the] creation and 
dissemination of knowledge" (University of Tennessee College of Social Work, 2002, p. 
2). 
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Approaches to Accomplish Educatio.nal Goals 
Master's of Social Work Degree-Advanced Practitioners 
As set forth by the Council on Sociai Work Education, students who graduate 
with a master's degree are seen as advanced practitioners 'Yho have skills in a 
concentration area. The program is defined by a foundation year curriculum that includes 
research content and an advanced (second year) curriculum that provides higher-level 
knowledge and skills for a selected area of advanced practice (Council on Social Work 
Education, 2002). 
The two areas of concentration offered by the University of Tennessee College of 
Social Work are Clinical Social Work Practice and Management and Community 
Practice (MCP). The clinical concentration is designed to develop social work expertise 
pertinent to clinical practice with individuals and groups. The MCP concentration is 
designed to develop management and organizational skills for use in effective community 
and organizational work (University of Tennessee College of Social Work, 2002). 
Amid the current debate about the many pressures in social work education, two 
major issues were identified that address teaching the advanced generalist curriculum: (1) 
students leave with a lack of depth in practice knowledge due to time constraints of social 
work programs; and (2) faculty lack the needed expertise in the full range of components 
of generic practice (Bakalinsky, 1982; Vechhiolla et al., 2001 ). These authors argue that a 
critical component of social work education is to produce graduates who are life-long 
learners and who have the opportunity to develop a series of skill sets, including an 
integrated set of research skills. 
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In the generalist-specialist debate, the master's thesis has been advanced as a step 
in developing one's specialization and developing the needed skill sets for that 
specialization (Corcoran, 1984). Fraser, Jenson, and Lewis (1993) purport that the current 
approach to the advanced practice emphasis at the master's level limits the intellectual 
growth of students because it does not provide a structure that can move some social 
workers into roles that develop and disseminate knowledge. They suggest that greater 
diversity of choice would be in the best interest of the profession and should include 
training for research scholarship. 
Capstones in Graduate Social Work Education 
As defined by Merriam-Webster, a capstone is "the high point, a crowning 
achievement" (Merriam-Webster OnLine, 2003). Historically, social work education 
required the completion of a thesis or group research project in the master's program. 
However, this capstone component was dropped by CSWE in 1968 and by 1974, only 
half of the social work schools still required a major project as part of the curriculum 
(Zimbalist, 197 4 ). The current EP AS for graduate education in social work does not 
require any type of capstone project, although schools of social work may include this 
requirement at their own discretion or in accordance with specific university policies. 
Comprehensive Exams. Graduate students at the University of Tennessee are 
required to complete a capstone event. The capstone options for the master's program are 
a comprehensive exam or a thesis. As administered in the College of Social Work, the 
comprehensive exam is a two-part integrative test administered in the last semester of 
concentration study and covers both foundation and concentration curriculum (University 
of Tennessee College of Social Work, 2002). 
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Thesis. The second option at the University of Tennessee is the thesis. A th�sis is 
an academic endeavor that "involves planning and conducting an original research 
project on a social work topic" (p.12) and allows up to six hours of elective credit. 
Students may choose to write a thesis when faculty resources are available. The students 
are required to make a decision regarding the thesis shortly after beginning the master's 
program. In addition, they must have a grade point average of 3.8 or higher at the end of 
the foundation year and are responsible for understanding and meeting all department and 
university requirements and deadlines, including securing a thesis chair and committee. 
In contrast to the way in which the University of Tennessee College of Social 
Work presents its thesis option, the Department of Social Work at California State 
University, Long Beach, does not offer alternative capstones. Rather, a thesis is required 
and is completed in two semesters in the final year of the program. Students work under 
the direction of a faculty thesis advisor and committee and are encouraged to conduct 
practice-relevant and/or agency-based research that will contribute to the advancement of 
knowledge and practice in social work. This thesis capstone allows a component of 
collaborative, or group theses work. In other words, students may use a common dataset 
but each group member must focus on a separate aspect of the data and submit an 
individual paper (California State University, Long Beach, 1999). 
Alternative approaches. In addition to the thesis and comprehensive exams as 
capstone choices, the literature revealed other choices that are provided by different 
universities. One approach was to offer students an opportunity to specialize in research 
as a way to advance to the doctoral level with appropriate preparation in research (Fraser 
et al., 1993). The authors suggested that applied research training should be offered in 
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lieu of part of the second-year practicum and that elective courses might include a focus 
on qualitative and quantitative research methods. In addition, universities with a research 
orientation provide an opportunity for these specialized students to engage in collegial 
relationships with faculty members who are currently involved in research. 
Another approach cited in the literature was to have students undertake a major 
research project and require them to submit a manuscript for publication, as opposed to 
actually writing a thesis. This approach was in response to the institution's finding that 
the thesis requirement did not necessarily increase students' confidence in their ability to 
produce research. Rather than omit the research, the school found value in providing 
students with the opportunity to conduct short, meaningful, practice-related studies. Most 
students identified their topic during their first-year research course and then continued 
into the second year to produce a study that was publication-worthy. In addition to 
participating in a scientific research study, this also encouraged students to consider 
potential audiences for their research (Kane, 1978). 
Recent findings reiterate the value and desire of using schools of social work to 
foster writing for publication. In a study by Staudt, Dulmus, and Bennett (2003), social 
work practitioners recommended that faculty promote writing for publication as a 
meaningful avenue for students to make an initial contribution to knowledge building and 
encourage continued writing and publishing beyond school. The respondents in the study 
also emphasized the importance and enduring effects of quality faculty mentorship by 
recalling their personal experiences in the master's program. 
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Value of Thesis to Maste_r's Students 
MSW Students and the Thesis 
Research papers have traditionally been utilized as a means of teaching research 
and writing skills (Kracker, 2002). It provides a concrete process with which to gather 
data and synthesize information, thereby nurturing skills that are important in life and on 
the job. In schools that require a thesis, students report many opportunities and benefits 
that result from doing such a project. These advantages include (1) increased visibility 
. . 
among community agencies while conducting their research, which may parlay into 
employment opportunities; (2) the opportunity to contribute to the social work knowledge 
base; (3) the opportunity to publish their papers in professional social work journals; and 
( 4) the option to use thesis findings to educate the public. on a particular social issue 
(California State University, Long Beach, 2003). 
Skills Developed during Writing a Thesis 
It is noteworthy that social work is not the only field discussing the merits of 
preserving the thesis as a required component of the graduate program. In psychology, 
the degree of Industrial/Organizational (1/0) Psychologist is regarded as a terminal 
degree. The terminal degree is defined as a "degree granted at the end of a 1- to 2-year 
post-baccalaureate program designed to complete the student's academic preparation for 
employment" (Lowe, 1993, p. 27). Given that this is most often also the case for those 
students pursuing a Master's in Social Work (MSW) degree, it is instructive to consider 
how this degree in psychology views the utility of a thesis. In the ongoing debate about 
the value of a thesis for I/0 psychology students, Shultz and Kottke (1996) identified six 
important competencies developed during the completion of a master's thesis: organizing 
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skills, problem solving, oral communication ( oral defense), written communication 
(thesis product), interpersonal skills, and organizational survival skills. These skills are 
all seen as necessary for employment success in applied settings (beyond the added value 
of critical thinking and appraisal of research literature). 
Management and Community Practice (MCP) Students 
In psychology, the 1/0 degree is discussed as a competitive degree with an MBA 
(Bray, 1991), a degree also seen as competitive with a macro practice focus (e.g., the 
MCP concentration) in social work (Feld, 1987; Green, Bretzin, Leininger, & Stauffer, 
2001 ). The desirable skill sets identified for the 1/0 degree includes overseeing, 
designing, conducting, and·completing a research project, all of which are acquired by 
completing a master's thesis. Psychologists understand that 1/0 students who emphasize 
the technical aspects of practice leave the program with less knowledge regarding the 
complexity of human behavior (Lowe, 1993) and are instead prepared to be competitive 
at the macro level, not unlike those social work students who pursue the MCP 
concentration. Lowe also argued that psychology should be attending to issues of 
education, employment, and professional identity for its 1/0 students. This line of 
discussion has a parallel in social work, especially in terms of the concern for 
professional identity. 
On the other hand, Erffmeyer and Mendel (1990) and Lowe (1993) argued that 
1/0 students felt a thesis to be of relatively little "usefulness" compared to course work 
and internship placements. However, they also posit that given the skill sets developed 
during a thesis, students and faculty need to be educated on the value of completing a 
1 1  
thesis by showing th� direct connection between the �hesis and the competencies students 
will need after graduation (Shultz & Kottke, 1996) . .. 
Clinical Students 
Whereas the literature review discovered a limited amount of information 
discussing MCP students and the value of a thesis, there was an even greater dearth of 
thesis-related literature specifically for clinical students. References to the value of a 
thesis appeared only tangentially within a discussion of strategies for meeting the needs 
of practitioners engaging in research (Hills, Whitley, & Oddi, 1998; Miller & 
Muhlenkamp, 1989; Poteet & Hodges, 1990). That discussion is in the following section. 
There was also a notable amount of literature related to clinical students about fear and 
anxiety that stems from research and writing (Green et al., 2001; Onwuegbuzie & 
Collins, 2001 ). 
Some authors in psychology indicated that the purpose of research in the 
curriculum was to prepare students to become consumers of research. For example, 
Norcross, Gallagher, and Prochaska (1989) argued that even clinical psychologists 
benefit from research training because they become better consumers of research. 
Barrom, Shadish, and Montgomery (1988) also supported this argument, indicating that a 
research-informed applied psychologist is a more frequent and capable consumer of 
research, has a more positive attitude toward research, and recognizes its practical utility. 
The Social .Work Profession 
Status with Other Professions 
"Social work is a profession that distinguishes itself through its own body of 
knowledge, values, and ethics" (Council on Social Work Education, 2003, p.3). The 
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profession, however, struggles with being comparatively inferior to other disciplines in 
terms of its scientific status and capabilities (Shilling, 1997; Tucker, 1996). Meyer 
(1983) observed that professions other than social work - physicians, lawyers, politicians, 
psychiatrists, and psychologists - often command the power to define social problems. 
Additionally, as pointed out by Fraser et al. (1993), the role of research in social work is 
critical as a basic activity that _gives credence to the profession. Therefore, ongoing . 
arguments over how to improve the quality of research and scholarship in the field of 
social work continue. 
The literature in the field of nursing - a competitive discipline with social work 
in health care - revealed that they suffer from some of the same problems as social work, 
in terms of scholarship and research to validate the profession and shape its future. · They 
also work to develop and disseminate their own theoretical body of knowledge and view 
graduate students as a critical part of this effort (Hills, et al. ,  1998; Whitley, Oddi, & 
Terrell, 1998). Nursing scholars advocate that graduate students in nursing be prepared to 
participate in research and publishing after graduation and that scholarly writing skills be 
developed at the master's level. In their view, writing a thesis is regarded as a primary 
vehicle for developing research skills and is directly linked to increased publishing 
productivity after school (Miller & Muhlenkamp, 1989; Poteet & Hodges, 1 990). Hills et 
al. found academic requirements, especially theses and dissertations, to be the primary 
vehicles for nursing students' involvement in research and publication. In their findings, 
54.6% of the students who were surveyed reported that completion of a thesis or 
dissertation led to a published article. 
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The nursing literature also discussed the many reciprocal benefits of research 
mentoring for students. While they hone their research skills under the tutelage of a 
seasoned faculty member on a research project, bachelor's students, master's students, 
and junior faculty concurrently make important contributions to that research (Morrison­
Beedy, Aronowitz, Dyne, & Mkandawire, 2001 ). The nursing profession views high­
quality research mentorship as especially important for expanding evidence-based 
practice and for developing increasing numbers of nurses who are leaders in scholarship 
and knowledge-building. 
Two major obstacles that impede the productivity of nurse authors are motivation 
to publish and knowledge of the publishing process (Pagana, 1989). The opportunity for 
nurses to acquire research training while they are students is suggested as a viable and 
desirable way to improve their productivity as researchers in their future in nursing 
(Morrison-Beedy et al., 2001 ). 
Practice/Research Gap 
The social work profession continues to struggle in an effort to ensure that 
researchers are meeting the needs of practitioners by providing research that is user­
friendly for informing and guiding practice (Rosen, Proctor, & Staudt, 1999). In a content 
analysis of current social work publications, the authors indicated that, whereas the core 
of professional practice dictates that practitioners base their interventions on relevant and 
valid knowledge, there was a minimal level of intervention research in the current 
journals. - Further, they suggested that such research on effective interventions should be 
a joint effort between practitioners and researchers in order to ensure that the research can 
be applied in the field in a practical manner. 
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The social work literature also revealed that there is little evidence that 
practitioners actually use research studies in their practice and that few of them 
understand the terminology in much of the research that exists (William & Hopps, 1 987). 
In fact, some studies show that social work practitioners rarely make direct use of the 
profession's literature for addressing problems in practice (Fraser, 1 994; Kirk, Osmalov, 
& Fischer, 1 976; Penka & Kirk, 1991 ; Task Force on Social Work Research, 199 1 ). Less 
than 40% of social work practitioners engaged in research-based activities where research 
is defined as "the systematic use of rating forms, questionnaires, single-subject or other 
designs, or statistical methods for analysis of client data"(Yegidis, 1993 , p. 258). 
Looking further into this issue, Mutschler ( 1 984) investigated factors that 
influence the use of research by practitioners and found four issues: ( 1)  perceived 
relevance, (2) utility for immediate action of decision makers, (3) involvement of 
practitioners, and ( 4) organizational context. Sidell et al. ( 1 996) reported that engaging 
practitioners in research was an important technique to bolster social work knowledge. In 
their study of a practitioner group approach toward practice-based research, the identified 
skills needing further enhancement included knowledge of data collection, statistical 
analysis, and understanding where and how to submit articles for publication. 
Nurturing Research and Writing in Practice 
There is a growing need for social work practitioners to apply research skills in 
employment settings. Hall et al. (1 996), for example, reported that social workers in 
health care settings are increasingly required to identify intervention outcomes. This 
stipulation necessitates that they conduct independent research. 
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As evidenced by one school of social work, having students write for publication 
during graduate school demystified the process of publication and helped students realize 
how research is possible even with limited resources. Additionally, those students whose 
articles were accepted for publication experienced positive reinforcement and credentials 
for the process, and thus encouraged their continued involvement in research and writing 
(Kane, 1978). 
Barriers to a Thesis 
Student Attitudes 
Reluctance and fear in research. Social work education literature is replete with 
articles that discuss students' fear and resistance of research. Despite the evidence that 
supports scholarship in the field, most social work students recognize the value of 
scientifically-based research but have no desire to conduct the research. Students in social 
work and related social science and behavioral fields often identify themselves as 
clinicians· and view this as mutually exclusive from the role of researchers (Berger, 2002; 
Epstein, 1987; Wainstock, 1994). On the other hand, Hyduk and Large (1999) found that 
foundation year MSW students appear to have less fear of research than do advanced­
year students. Also, students with a higher level of interest in research showed less fear. 
In a study by Green et al. (2001), second-year MSW students in the clinical 
concentration reported more research and computer anxiety than the comparison groups 
of graduate clinical psychology students or graduate business students. Further, they 
generally believed that research was less important to their profession than the students in 
the comparison groups. As pointed out by Hyduk and Large, "students who fear research 
. . . become practitioners who fear research" (1999, p. 8). 
16 
Fear of writing. A large proportion of graduate students procrastinate when it 
comes to writing term papers, and the primary reasons are fear of failure and task 
aversiveness (Onwuegbuzie & Collins, 2001). This is an important point to consider 
given that a thesis requires competence in writing (Onwuegbuzie, 1998) and writing 
anxiety is thought to contribute to approximately 20% of graduate students failing to 
complete their theses or dissertations (Bowen & Rudenstine, 1992; Cesari, 1990). This 
discussion is further supported by a counseling center writing specialist who reported that 
writing is a major contributor to students' stress levels, especially when confronted with a 
major piece of writing such as a thesis. Given that students faced with a thesis or 
dissertation have rarely had a previous experience with such a challenging assignment, 
most need help in talking through the paper, planning a production schedule of the paper, 
and breaking it into smaller pieces. This mentoring would ideally come from a faculty 
member (Cheshire, 1989). 
Time constraints and stress. In the psychology literature, Garcia, Malott and 
Brethower (1988) reported that the requirement of a thesis increases attrition and extends 
the time needed for completion of the degree. Specifically, they found that the Master of 
Arts thesis often takes one year longer than expected. A major explanation for these 
findings is a .lack of appropriate supervision and effective incentives. A number of 
authors suggested that regular consultation meetings with the major advisor and 
structured research-supervision be implemented to reduce attrition and the extended 
length of time to finish theses (Benet, 1977; Dillon & Malott, 1981 ). 
Specific to the field of social work, Adler et al. (1993) found evidence confirming 
time constraints as an issue for master's students. In a Veteran Affairs pilot program that 
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required a research project as part of the field experience, most students complained 
about a shortage of time to complete the project. As an important point of clarification, 
these students were receptive to the idea of research; their resistance was an issue of time. 
These findings were consistent with those of Briar, Weissman, and Rubin (1981) who 
reported that the research curriculum requirements underestimated the amount of time 
needed. Graduate social work education is stressful, even without major research 
projects. In fact, many social workers reported that, in retrospect, their educational years 
ranked among the most stressful years of their lives (Babcock, Burpee, & Stewart, 2001; 
Mayer & Rosenblatt, 1974). 
Faculty Attitudes 
Attitudes toward practitioners as researchers. Social work clinicians have been 
admonished, exhorted and urged to write for professional journals. Although practitioners 
are seen as having much to contribute to the social work knowledge base, they are neither 
supported in this endeavor by social work programs nor agencies (Hopps, 1988; Rehr, 
Showers, Rosenberg, & Blumenfield, 1998). The majority of scholarly writing in social 
work journals comes from a small percentage of academics, while practitioners are 
usually consumers rather than authors of research (Adler, et al., 1993; Green & Secret, 
1996). The process of writing and publishing must be learned and mentorship is proposed 
as the key to accomplishing this in social work. A good deal of criticism has been leveled 
at graduate social work education (as well as other disciplines) for not making students 
fully understand the connection between research and practice (Whitley et al., 1998). 
Proctor ( 1996) proposed that social work educators should emphasize the 
importance of knowledge acquisition for the profession and that neglecting to do so 
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inadvertently deters many promising individuals from pursuing research. She speculated 
that students with research proclivities may gravitate toward other disciplines for their 
doctoral aspirations. This apparent neglect in encouraging students to become researchers 
may be seen as a natural result of the ongoing struggle to prepare master's students to be 
both competent practitioners and competent researchers. The result is that educators often 
choose to neglect the development of researchers in favor of making students effective 
consumers of research, a goal seen as more attainable (Gripton, 1 978; Zimbalist, 1974). 
Attitudes about students '  interests and capabilities. Given that the thesis entails 
writing and research skills as building blocks, it is important to examine the attitudes of 
educators and how they may impact student attitudes about the value of a thesis. The 
review of literature found conspicuously little discussion about the merits of a thesis for 
graduate social work students. The most recent article was Corcoran' s 1 984 study which 
suggested that the more academically able student found value in the process of 
producing a thesis, but as an integrative tool, it may only work with brighter students. 
Weinbach & Rubin (1 980) posed the concern that the type of student who chooses 
to study social work may be one who cannot be motivated to learn the knowledge and 
skills of research. Lukton (1 980) posited that the average MSW student is not capable of 
social science research. These findings are not without merit. Studies have shown that 
students with an undergraduate degree in a social work-related field perform worse in 
research than do students from other academic backgrounds (Rosenthal & Wilson, 1 992). 
Other studies, however, contradict these findings. Bason, Iacono-Harris, and Kraybill 
(1 982) reported that social work undergraduates had a positive attitude toward research 
and actually performed better than students in other social science majors. 
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Of course, social work undergraduates are only part of the composition of MSW 
graduate programs, and other studies about student attitudes toward research have 
produced mixed results. While some studies have found MSW students' attitudes toward 
research to deteriorate, other studies found favorable attitudes (Lazar, 1991; Siegel, 
1983 ). The fact that a relatively small percentage of the curriculum in schools of social 
work is devoted to research appears to support the belief that students are not interested 
in research (Casselman, 1972; Lazar, 1991). As foreboding as this is for MSW programs, 
it is telling that Glisson (1982) found that even doctoral programs did not adequately 
prepare their graduate students for independent research. 
Lazar (1991) studied the �ttitudes of students, faculty, and practitioners to 
ascertain whether the traditional claim that social work students are not interested in 
research (Lawson & Berleman, 1982; Simpson, 1978) was justified, or whether faculty 
were underestimating their students. Using the Importance of Research to Students scale, 
Lazar found that both faculty and practitioners perceived student attitudes toward 
research as being significantly less positive than the students reported of themselves. 
Lazar speculated that faculty attitudes, therefore, could have many ramifications vis-a-vis 
shaping the attitudes of students toward research, possibly becoming a self-fulfilling 
prophecy. First, the faculty conveys a message to students that they are not expected to be 
serious about research. Second, if research content is limited because of faculty attitudes, 
this can negatively influence the students' perception of the significance and place of 
research in social work practice. This could hinder progress in establishing a research 
orientation in social work and conflict with the demands for increasing the use of 
empirically based knowledge in practice. In a related vein, a nursing study found that 
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46% of student authors that were surveyed engaged in research ( e.g., thesis or 
dissertation) not because it was required, but because of self-motivation (Whitley et al., 
1998). 
Summary 
The profession of social work is clearly continuing the struggle to find a balance 
between educating graduate students to become both competent practitioners and 
proficient researchers in a two-year program. As evidenced by the literature review, 
students are afforded many benefits by pursuing publishable quality research during their 
graduate training, even when it is not a required component of their education. There is 
clearly much to be gained by the social work profession in terms of contributions to its 
knowledge base, as well as future researchers who have a positive attitude and aptitude 
toward research, and who are equipped with the skills to utilize the scientific method in 
their practice. Therefore, given the multiplex of benefits that support research 
proficiency, and given that the thesis capstone option is the obvious choice for gaining 
skills and proficiency in research, why have only two students from the University of 
Tennessee College of Social Work selected and completed the thesis option in the last 12 
years? 




In order to gain insight into the overarching question of why students are not 
pursuing the thesis option, the research conducted for this thesis addressed the following 
specific questions: 
1. What are the barriers to students pursuing the thesis option? 
2. What are the differences in perceived barriers to completing a thesis between 
students with undergraduate majors in social work, other social sciences, 
physical sciences, and all other niajors? 
3. Is there a relationship between students' undergraduate majors and their 
attitudes toward writing, research, and the thesis? 
4. Is there a relationship between students' perceived importance of research in 
social work and perceived faculty and institutional support of the thesis option? 
5. What percentage of students expressed a desire to pursue a Ph.D. in social work 
or any other academic discipline? 
6. What are the barriers to faculty supporting the thesis option? 
Rationale 
The primary rationale for the first question is based in the literature findings about 
barriers to writing, research, and the thesis option. In addition, the fact that virtually no 
MSSW students complete the thesis option at the University of Tennessee warrants 
discussion on the issue of barriers. 
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The value of considering the �ifference in perceived barriers among students with 
different undergraduate degrees (research question #2) is based on the mixed findings in 
the social work literature. For example, while Rosenthal and Wilson (1992) showed that 
students with undergraduate majors in social work perform worse than those in related 
social science majors, Bason et al. (1982) reported opposite findings. Therefore, while the 
literature l�gely reflects Rosenthal and Wilson's perception, it is important to investigate 
this topic further. 
In a related vein, research question #3 goes beyond frequencies and looks for 
relationships between undergraduate majors and their attitudes toward writing and 
research. This reflects the literature that indicates that not only do social work students 
perform worse in these areas, but they also have poorer attitudes. 
Research questions #4 and #5 both reflect literature concerns about MSSW 
students and the way they are socialized during the program and their perceptions of the 
value of research in the social work profession. Pursuit of the thesis is both symbolic and 
concrete in promoting research. Therefore, the lack of emphasis on the thesis may convey 
the message that research is not important. In addition, Proctor (1996) posed the concern 
that the social work profession may lose research-oriented students to other disciplines. 
The final question parallels the first question in exploring the barriers to the 
thesis. While the first question examined student perceptions, the last question seeks to 
understand more about faculty perceptions. The concerns again reflect the issues in the 
scholarly literature, addressing faculty attitudes toward students. Further, the range of 
potential concerns is broadened by examining the possible structural (institutional) issues 
that may also be perceived as barriers to the thesis option. 
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Design and Instrumen�ation 
Focus Groups 
As a precursor to designing the instrument, two focus groups were convened. The 
purpose of the focus group sessions was to elicit input from participants that would 
juxtapose the literature findings, isolate the pertinent variables, and broaden the scope of 
inquiry for the .study. Each focus group consisted of six to eight MSSW students who 
were in the second semester of their first year of the MSSW program at the Knoxville 
campus. The author (also principal investigator) identified them through convenience 
sampling and invited them to participate in a voluntary, confidential discussion of their 
perceptions ·of the comprehensive exams and the thesis options at the University of 
Tennessee College of Social Work. The one-hour focus group meetings were held in 
February 2002. The sessions were moderated by the author and were audio-taped. The 
students were asked several open-ended questions about why they were considering 
taking the comprehensive exam or writing a thesis, as well as their perceptions of 
problems associated with the thesis option. 
Following the sessions, the comments were transcribed and analyzed for thematic 
content. The major themes included reluctance to pursue a thesis due to lack of 
information, the perception that the thesis was not supported by the school, concerns 
about the amount of time that would be required for research and writing, concerns about 
selecting a topic, the lack of a formal structure to guide the thesis process and, concerns 
about foregoing other electives if choosing to write a thesis. 
Of particular interest in the focus group material was clarification about student 
perceptions of the major components of completing a thesis. Without the concept of a 
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thesis_being defined to the participants in the focus group sessions, it was apparent that 
they understood that a thesis would involve writing and research. Comments to this effect 
included: 
"The word 'thesis' scares the crap out of me - I see it as being this huge, 
overwhelming thing . . .  I've always thought a thesis was a doctoral thing . . .  months on end 
researching, writing. If I knew the complexity of the thesis, it would give me a better 
idea." 
"The thought of a thesis paralyzes me . . .  froni the research aspect, so much of my 
time taken up with a research project. . .  unless the research pertains to something in my 
work I don't see it as having any value." 
"It would be a good experience to write the paper. It would be more beneficial for 
me to write the paper than to take the test [comprehensive exam]. If l could start my 
research in the fall (2nd year) . . .  
A major finding of the focus group was that students identified writing and 
research as integral components in the completion of a thesis. This was crucial because, 
whereas there was only a limited amount of material in the literature review that directly 
addressed completing a thesis, much was written about students' writing and research 
abilities and attitudes. Therefore, specific questions about writing and research were 
included in the construction of the questionnaire as a part of the strategy to investigate 
attitudes toward completing a thesis. 
Design of the Study 
Based on the focus group comments and literature review, a self-administered 
questionnaire was developed for current MSSW students, recent MSSW graduates, and 
26 
current social work faculty at the University of Tennessee. The use of a questionnaire 
was chosen as the most expedient and objective approach to exploring student and faculty 
attitudes about the thesis option. Although most of the items were quantitative in nature, 
the final item on the survey consisted of a single open-ended statement asking students to 
elaborate on any of the items in the survey and/or to provide any other comments. The 
rationale for this triangulated approach was that, while the quantitative items provided a 
convenient format, the qualitative information permitted further insight and emphasis 
about student and faculty concerns that would both underscore and broaden the 
quantitative item findings. 
Current student survey. The student survey was both quantitative and qualitative 
in design. The 35 quantitative items covered three primary areas of interest. The first 
group of items (9) were categorical in nature and gathered background data pertaining to 
personal information and educational experiences preceding enrollment in the MSSW 
program. These questions included year of birth, undergraduate school and graduation 
data, previous undergraduate and graduate degrees attained, and previous enrollment in 
statistics and research courses. 
The second grouping of questions ( 10) was also categorical and addressed their 
current and/or future MSSW program choices and experiences. Included in this set of 
items were questions about their choice of MSSW concentration curriculum (Clinical or 
MCP), which of the three University of Tennessee campuses they attended (Knoxville, 
Nashville, or Memphis), and in which program they were enrolled (Full-Time, Advanced 
Standing, or Extended Study). Students were also asked about their experience with 
research methods courses in the MSSW program, the capstone option they were choosing 
27 
(Thesis or Comprehensive Exam), and whether �heir knowledge of these capstone options 
influenced their decision to attend the University of Tennessee. In terms of other 
education choices, students were asked about their _interest in an alternative capstone 
option for the master's program. This theoretical choice was described as a modified (i.e. 
less intensive) form of a thesis delivered in a structured, classroom environment. Lastly, 
the survey inquired about aspirations for pursuing doctoral education and, if yes, which 
field of study they were considering. 
The third section of the questionnaire addressed issues that may be understood as 
barriers to pursuing the thesis option. Within this part of the questionnaire, there were 
fifteen (15) Likert-type scaled questions that covered five areas of concern. These issues 
included perceptions of and attitudes toward writing and research; issues related to 
selecting a thesis or the comprehensive exam; perceptions of faculty and institutional 
support for the thesis; and, other issues ( e.g., lack of time, concerns about giving up 
electives, and so forth). 
Graduate survey. The surveys for the current and graduated students were 
essentially the same. One minor change was the use of language tense. In the survey for 
· graduates only, many of the items were phrased as past tense rather than present tense 
where it was logical to do so. 
The second difference was on Item 13 of the survey. The Current Student Survey 
inquired about whether the student had taken, or was currently taking, a research methods 
course in graduate school. This question was unnecessary for the graduate cohort because 
they were required to take a research methods course in order to graduate. This item was 
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replaced with -a question that asked if their appreciation of research had increased after 
taking the graduate research course. 
Faculty survey. The faculty survey also included both qualitative and quantitative · 
items, utilizing both categorical responses and Likert-type scaled quantitative responses. 
The categorical items collected data about the category of graduate courses they had 
instructed ( e.g., practice, policy, research, or Human Behavior in the Social 
Environment), their own thesis experience as students (i.e., whether they had written a 
thesis or other capstone experience for their own MSSW degree or any other master's  
degree), as  well as their thesis experiences as faculty members. 
The Likert-scaled items asked faculty for their perceptions of the value of a thesis 
for a student, the degree of institutional encouragement for students to pursue a thesis, 
and time/workloads/incentives as issues for faculty involvement with a thesis. Each of 




The subjects for the study included both current and former social work students 
and current social work faculty from all three campuses of the University of Tennessee 
College of Social Work: Knoxville, Nashville, and Memphis. The student pool included 
approximately 450 students who were currently enrolled in the MSSW Program and 
approximately 200 MSSW graduates who had graduated the previous year (May 2002). 
The faculty pool included the approximately 30 persons who were currently employed as 
full-time faculty at the University of Tennessee College of Social Work. 
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Data Collection Procedures 
Current Students 
The current MSSW students were identified from social work class rosters. The 
author worked with the Associate Dean at each campus to identify those classes that were 
required for each of the first and second year students, including extended study and 
advanced standing students. This approach ensured that every current student would have 
the opportunity to complete a questionnaire, unless they were absent from class on the 
day of the survey. The survey instrument (See Appendix A) was distributed in class to 
each student either by the principal investigator or by a course instructor. The author 
distributed the surveys in all of the identified classes on both the Knoxville and Nash ville 
campuses. Due to time constraints, she was not able to travel to Memphis for the study. 
Instead, she contacted the appropriate course instructors and they agreed to provide 
assistance. Each survey included a cover letter (See Appendix B) that served as a consent 
· form, explained the purpose of the survey, and emphasized that the surveys were 
voluntary and anonymous. A detailed set of instructions (See Appendix C) was also given 
to each course instructor. The instructions included the purpose of the survey and 
requested that the instructor reinforce that the survey was both voluntary and 
confidential. After distributing the survey and reading the instructions, the person who 
distributed the survey left the classroom until the surveys were completed and returned to 
a table at the front of the room. This process ensured that students who did not want to 




The MSSW students who had graduated in May 2002 were identified through 
school records that included name, address, year of graduation in the MSSW Program, 
and the campus that they had attended. Due to concerns about maintaining the privacy of 
student records, the admissions office required that the request for contact information of 
graduated students come from the Dean of the College of Social Work. To further respect 
privacy issues, the ·cover letter used with the graduate student survey (See Appendix D) 
came from the Dean instead of the principal investigator. A survey for MSSW graduates 
(See Appendix E) was attached to each survey and mailed directly to the respondent with 
a postage-paid return envelope. 
Faculty 
The faculty survey sample was identified through the roster of active faculty 
members listed in the University of Tennessee College of Social Work graduate catalog. 
A cover letter (Appendix F) and faculty survey (Appendix G) was sent to each 
respondent through campus· mail and included a return envelope. 
For all subjects, neither the survey nor the return envelope (where applicable) 
included any information that would identify the respondent. Data collection occurred 
during October and November 2002 and resulted in 389 usable surveys. Of this total, 364 
surveys came from students and 25 from faculty. The overall student survey return rate 
was 74.7%, which consisted of 288 current student surveys and 76 graduate surveys, 
resulting in respective return rates of 99.8% and 38.4%. The faculty survey response rate 
was 83.3%. 
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Data Analysis 
The data analysis for this research was conducted utilizing the computer program 
SPSS-11 for Windows. The questionnaire was formatted in a manner that made the 
coding of the responses consistent and reliable. Three statistical procedures were used to 
analyze the data. First, Frequency distributions were computed for each of the 
demographic variables in order to generate a descriptive profile of the variables in the 
survey instrument. The resulting information helped the author to more fully understand 
the group being studied, and this data also specifically answered some of the research 
questions. Second, Cross-Tabulations procedures forming two-way tables were used to 
compute statistics and measures of association. The_ Pearson Chi-Square Test of 





Student Background Characteristics 
Age and Educational Background 
The student respondents ranged in age from 21  to 64 years. The mean age was 
30.4 years (S.D. = 8.70) and the mode was 26. Almost 3 1% of the students were 
Baccalaureate graduates of the University of Tennessee. The remainder attended 114 
different schools for their undergraduate degrees, primarily in the Southeastern United 
States. Most of the students (44.6%) majored in Social Sciences other than Social Work, 
while a slightly smaller percentage ( 40. 1 % ) were Social Work majors as undergraduates. 
Most of the students had taken undergraduate research and statistics courses and a 
negligible percentage of the student respondents had enrolled in the MSSW program 
already having earned a graduate degree in another academic discipline (See Table I .  
Note: all tables are included in the Appendices under Appendix H). 
MSSW Program Characteristics 
Two of the initial program decisions made by students at the University of 
Tennessee include selecting which of the three campuses to attend for their MSSW 
program and selecting between Full-Time, Advanced Standing, or Extended Study (part­
time) attendance. Almost 40% of the respondents attended the Knoxville campus, 36.4% 
attended the Nashville campus, and 24.5% attended the Memphis campus. Fifty-five 
percent were enrolled Full-time, 14.3% Advanced Standing, and 30.5% Extended Study. 
Among the concentration options, MSSW students were overwhelming enrolled 
in the Clinical Program (78.8%) with 17.0% opting for the MCP focus and 4. 1 % still 
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undecided at the time of the survey. For Capstone preferences, 82.6% of responde�ts had 
either taken or planned to take the Comprehensive Exam, 4.1 % planned to complete a 
thesis, and 13.3% were undecided. Over half of the students (56.2%) were interested in 
an alternative capstone option. 
Faculty Background Characteristics 
Table 2 is a summary of the faculty background characteristics (N=25) and their 
past experience· with a master's thesis. The greatest percentage of the faculty (76.0%) had 
previous experience teaching graduate level research courses. This was followed by 
clinical (practice) courses (68.0%), policy courses (56.0%), and Human Behavior in the 
Social Environment (52.0%). Only 28.0% of the faculty respondents had taught a course 
in the MCP concentration. In terms of previous experience with a thesis, 68.0% had been 
involved with a student thesis in the past (including schools other than the University of 
Tennessee) as a committee member or chair. Over three-quarters of the faculty had 
graduated from a master's program where a thesis was not required as capstone 
experience. 
Research Questions 
Research Question #1: What are the barriers to students pursuing the thesis option? 
There were five thematic sets of questionnaire items relating to potential barriers 
to pursuing a thesis. These five areas included (1) Writing Issues, (2) Research Issues, (3) 
Thesis Issues, (4) Institutional/Faculty Issues, and (5) Other Issues. All of the items were 
constructed with ordinal-level Likert-type scales. Items in the first four areas of interest 
asked the students to respond on a 5-point scale ranging from "Strongly Agree" to 
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"Strongly Disagree," while items in the Other Issues area were constructed with a 4-point 
scale ranging from ''Not Important" to "Very Important." 
Writing Issues. Table 3 displays the frequency results related to writing. As seen 
here, students responded favorably about writing issues. For example, 73 .9% Strongly 
Agreed or Agreed that they enjoy writing, 68.7% Strongly Agreed or Agreed they have 
excellent writing ability, and 86 .0% believed good writing skills are necessary to 
complete a thesis. 
Research Issues. The second area of interest was Research Issues (See Table 4). 
Although not as favorable as the responses on writing, respondents again reported 
favorably about their attitudes toward research. In response to the statement "Research is 
interesting to me," 59.9% Strongly Agreed or Agreed. Consistent with that response, only 
3 9% Strongly Agreed or Agreed that they felt anxious or nervous about research. Most of 
the respondents (59.9%) had been exposed to research in an environment other than the 
classroom, and a strong majority (72.2%) believed they would need to be able to conduct 
research in their social work careers. 
Thesis Issues. Five items addressed student perceptions about the thesis (Table 
5). Although only 20.3% Strongly Agreed or Agreed they fully understood what is 
involved in completing a thesis, they were clear that the thesis option would be more 
difficult than the comprehensive exam (59.6%), and 63 .5% Strongly Agreed or Agreed 
that selection of a thesis topic would be of great concern to them. As to whether writing 
a thesis would be important for one's social work career, few felt strongly either way. 
Rather, responses were split somewhat evenly between Agree, No Opinion, and Disagree. 
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On the last item that inquired as to whether writing_ a thesis would help secure a job, the 
most common answer was No Opinion (39.8%) followed closely by Disagree (34.3%). 
Institutional and Faculty Issues. The next section asked questions about the 
thesis in relation to the College of Social Work and the Social Work faculty (See Table 
6). In response to the statement "The College of Social Work provided sufficient 
information with which to make an informed decision about the thesis option," 78.6% 
Disagreed or Strongly Disagreed. In a parallel statement indicating that "The MSSW 
orientation encouraged me to pursue the thesis option," the response was again negative 
(75.6%). The third item in this category indicated that faculty were supportive of the 
thesis option. Students responded with quite a different perspective from the previous two 
questions: 57.7% choose No Opinion, while only 27.2% Disagreed or Strongly 
Disagreed. 
Other Issues. In the final set of items addressing student barriers, respondents 
were asked to rate the importance of various items in th:eir decision to pursue or not 
pursue the thesis option (See Table 7). Included in these items was the statement 
"Uncertainty as to key requirements." The majority of students (60.7%) indicated this 
issue was Important or Very Important. An even larger number of students (74.0%) said 
that the lack of time was an Important or Very Important consideration. By contrast, the 
issue of giving up other electives in order to pursue a thesis had a fairly even distribution 
of scores from Not Important to Very Important. 
Research Question #2: What are the differences in perceived harriers to completing a 
thesis between students with undergraduate majors in social work, other social 
sciences, physical sciences, and all other majors? 
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To answer this question, the same set of items that were used to answer the 
previous question also applied. The refinement in this question was to look at the answers 
in relation to the respondents' undergraduate majors. The undergraduate majors were 
collapsed into four categories: ( 1 )  Social Work majors; (2) Other Social Science majors; 
(3) Physical Science majors; and (4) All Other majors. Student background 
characteristics comparing these four divisions are summarized in Table 8. This table also 
includes the original background characteristics provided in Table 1 .  
Writing Issues. Frequency distributions by undergraduate major categories in 
relationship to Writing Issues are presented in Table 9. Social Work majors scored · 
lowest for "I enjoy writing" ( 68. 7% Strongly Agree or Agree) while Physical Science 
majors scored quite high for the same dimension (85.8%). In the next item about the 
perception of one's writing ability, Social Work majors had the lowest response rate with 
65.3% Strongly Agreeing or Agreeing that they have excellent writing ability. The 
highest response rate was by All Other majors at 73. 1 %. In the last item on writing, two 
trends were evident. Whereas most major groups had similar positive overall response 
rates to perceiving the need for good writing skills in order to complete a thesis (85 .0% -
92.9%), Physical Science majors responded primarily in the Agree category (78.6%) and 
only at 14.3% for Strongly Agree. Also noteworthy was the finding that 2. 1 % of Social 
Work majors Strongly Disagreed that they needed to be a very good writer to 
successfully complete a thesis. The other groups showed 0.0% response or just 0.6% 
(Other Social Sciences) in Strongly Disagreeing with the statement. 
Research Issues. The second area of interest was Research Issues (See Table 1 0). 
For respondents' attitudes toward research, "50.7% of Social Work majors Strongly 
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Agreed or Agreed t�at they found research interesting. This represented the lowest score. 
The highest response rate came from Physical Science majors at 92.8%. Consistent with 
that response, Physical Science majors scored lowest on the next item: only 2 1 .4% 
reported that they that felt anxious or nervous about research. The group that reported the 
highest rate of anxiety or nervousness was All Other majors at 43 .9%, while 42.5% of the 
Social Work majors reported anxiety associated with research. In the next item that 
reported on exposure to research outside the classroom, 56.9% of the Social Work majors 
responded that they Strongly Agreed or Agreed (the lowest score) and Physical Science 
majors scored the highest on the same dimension at 78.5%. In addition, the Physical 
Science majors responded at the highest level (85.7%) on the last statement which 
indicated they Strongly Agreed or Agreed that they would need to be able to conduct 
research in their social work careers. Comparatively, Social Work majors responded at 
75 .0% and Other Social Science majors responded lowest at 69.4%. 
Thesis Issues. Five items addressed student perceptions about the thesis by 
undergraduate major groups (Table 1 1 ). Only 1 3 .9% of Social Work majors Strongly 
Agreed or Agreed that they fully understood what was involved in completing a thesis, 
while the highest comparable response was from Other Social Science majors at 26.6%. 
Responding to the perception that the thesis option would be more difficult than the 
comprehensive exam, All Other majors had the highest number of Strongly Agree or 
Agree responses at 65.8%, Social Work majors were next at 60.4%, and Physical Science 
majors were lowest at 42.9%. It was noteworthy was that no one in Physical Sciences 
Strongly Agreed that a thesis is more difficult; the 42.9% response level was all under the 
Agree column. By contrast, Physical Science majors responded most frequently in 
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agreeing that the selection of a thesis topic would be of great concern to them (7 1 .5%), 
· Social Work majors were again in the middle at 60.3%, and All Other majors only agreed 
at a rate of 58.6%. As to whether writing a thesis would be important for one' s social 
work career, Physical Science majors Strongly Agreed or Agreed at 64.3% while the 
other groups responded in a range of 34.9% to 38 .5%. On the last item which asked if 
writing a thesis would help secure a job, the response rate for Social Work and Other 
Social Sciences was highest in the No Opinion column (38 .2% and 44.3% respectively), 
and Disagree was the highest response rate answer for Physical Science and All Other 
majors at 42.9% and 46.3%, respectively. 
Institutional and Faculty Issues. The next section asked questions about the 
thesis in relation to the College of Social Work and the Social Work faculty (See Table 
12). In response to the statement "The College of Social Work provided sufficient 
information with which to make an informed decision about the thesis option," the only 
Strongly Agreed responses came from Social Work majors (4.2%) and All Other majors 
(4.9%). Physical Sciences majors responded highest in Strongly Disagree (50.0%) while 
the other groups ranged from 3 1 .9% to 36.6% in the Strongly Disagree category. In the 
statement addressing whether the MSSW orientation encouraged students to pursue the 
thesis option, Physical Science majors again had the highest rate of Disagree or Strongly 
Disagree at 85. 7%, followed by Social Work majors at 79 . 8%. The third item in this 
category indicated that faculty was supportive of the thesis option. All groups responded 
highest in the No Opinion column, with Social Work majors at the highest rate (65 .3%) 
and Other Social Sciences at the lowest of the groups at 50.0%. 
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Other Issues. In the final set of items addressing student barriers (See Table 1 3), 
the range of responses to lack of time and giving up other electives had the most 
dispersion between groups. Under lack of time, 8 1 .8% of Physical Science majors rated 
this as Very Important while the other groups responded at rates from 44. 7% to 56. 1 % in 
the same column. Giving up other electives resulted in an even more disparate 
distribution of responses, with 8 1 .8% of Physical Science majors again saying this was 
Very Important while the range for the other three groups was 1 8.4% to 28 .9% for Very 
Important. 
Research Question #3: Is there a relationship between students ' undergraduate majors 
and their attitudes toward writing, research, and the thesis? 
Undergraduate majors were collapsed into four undergraduate major groupings: 
( 1 )  Social Work majors, (2) Other Social Science majors, (3) Physical Science majors, 
and ( 4) All Other majors. Each of the items reflecting attitudes toward writing, research, 
and the thesis were constructed with a 5-point Likert-type scale ranging from Strongly 
Agree to Strongly Disagree. Therefore, the relationship issue addressed in this question 
was calculated using a 4 x 5 Pearson's Chi-Square analysis (undergraduate major 
categories x 5-point scale for each item number). 
Writing Issues. There were three items addressing writing issues. The first chi­
square test of independence compared undergraduate major categories with enjoyment of 
writing (See Table 14). This test indicated no significant relationship between the two 
variables (chi-square( l2) = 1 7 .860, p > .05). Undergraduate major categories and 
enjoyment of writing appear to be independent events. 
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nie second chi-square test of independence compared undergraduate major 
categories with the perception that one is an excellent writer (See Table 1 5). A significant 
relationship was found between the two variables (chi-square(12) = 27.221 ,  p < .05). The 
type of undergraduate major appears to have a relationship with self-perception of writing 
ability. 
The third writing issue chi-square test compared undergraduate major categories 
with the perception that one must be an excellent writer in order to complete a thesis (See 
Table 16). A significant relationship was found between the two variables (chi-square(l2) 
= 24.3 70, p < .05). The type of undergraduate major appears to have a relationship with 
the perception that one must be an excellent writer in order to complete a thesis. 
Research Issues. There were four items addressing research issues. The first chi­
square test of independence compared undergraduate major categories with the opinion 
that research is interesting (See Table 1 7). A significant relationship was found between 
the two variables (chi-square( l2) = 22.447, p < .05). The type of undergraduate major 
appears to have a relationship with the opinion that research is interesting. 
The second chi-square test of independence compared undergraduate major 
categories with the feeling that research causes anxiety or nervousness (See Table 1 8). 
This test indicated no significant relationship between the two variables (chi-square( l2) = 
7.509, p > .05). Undergraduate major categories and anxiety or nervousness caused by 
research appear to be independent events. 
The third chi-square test of independence compared undergraduate major 
categories with exposure to research outside of the classroom (See Table 1 9). This test 
indicated no significant relationship between the two variables (chi-square( l2) = 12.706, 
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p > .05). Undergraduate major categories and exposure to research outside of the 
classroom appear to be independent events . 
. The fourth chi-square test of independence compared undergraduate major 
categories with the belief that one would need to conduct research in their social work 
career (See Table 20). This test indicated no significant relationship between the two 
variables (chi-square( 1 2) = 1 1 .2 1 1 ,  p > .05). Undergraduate major categories and the 
belief about needing to conduct research in one's social work career appear to be 
independent everits. 
Thesis Issues. There were five items addressing thesis issues. The first chi-square 
test of independence compared undergraduate major categories with the degree to which 
the respondents felt they fully understood the requirements of a thesis (See Table 21  ). 
This test indicated no significant relationship between the two variables (chi-square( l2) = 
1 1 .659, p > .05). Undergraduate major categories and understanding the requirements of 
.·  a thesis appear to be independent events. 
The second chi-square test of independence compared undergraduate major 
categories with the belief that writing a thesis would be more difficult than taking the 
comprehensive exams (See Table 22). This test indicated no significant relationship 
between the two variables (chi-square( l2) =1 5 .470, p > .05). Undergraduate major 
categories and perceptions about the difficulty of a thesis compared to comprehensive 
exams appear to be independent events. 
The third chi-square test of independence compared undergraduate major 
categories with one's concern about selecting a thesis topic (See Table 23)._ This test 
indicated no significant relationship between the two variables (chi-square( l 2) = 1 5 .358, 
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p > .05). Undergraduate major categories and the concern about selecting a thesis topic 
appear to be independent events. 
The fourth chi-square test of independence compared undergraduate major 
categories with the perception that writing a thesis would be relevant in their career as a 
social worker (See Table 24). This test indicated no significant relationship between the 
two variables (chi-square(12) = 1 5 .358, p > .05). Undergraduate major categories and the 
relevance of a thesis for one's social work career appear to be independent events. 
The fifth chi-square test of independence compared undergraduate major 
categories with belief that completing a thesis would help to secure a job in social work 
(See Table 25). This test indicated no significant relationship between the two variables 
(chi-square(12) = 1 1 .037, p > .05). Undergraduate major categories and the belief that 
completing a thesis will help secure a job appear to be independent events. 
Research Question #4: Is there a relationship between perceived importance of 
research in social work and perceived/acuity and institutional support of 
research/thesis? 
All of the items relating to exploring the relationship between attitudes about 
research and attitudes about faculty and institutional support were constructed with a 5-
point Likert-type scale ranging from Strongly Agree to Strongly Disagree. Therefore, the 
relationship issue addressed in this question was calculated using a 5 x 5 Pearson's  Chi­
Square analysis. 
The first chi-square test of independence compared perceived importance of 
research in one's career in social work with the degree to which the respondents felt they 
received adequate information about the thesis in order to make an informed decision 
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(See Table 26). This test indicated no significant relationship between the two variables 
(chi-square(l6) = 21 .953, p > .05). Perceived importance ofresearch in one's career and 
receiving sufficient information about the thesis option appear to be independent events. 
The second chi-square test of independence compared perceived importance of 
research in one's career in social work with the perception that the MSSW orientation 
had encouraged students to pursue the thesis option (See Table 27). This test indicated no 
significant relationship between the two variables (chi-square(l6) =12.083, p > .05). The 
perceived importance ofresearch in one's career appears and the perceptions about the 
encouragement of the MSSW orientation toward pursuing the thesis option appear to be 
independent events. 
The third chi-square test of independence compared perceived importance of 
research in one's career in social work with the perception that faculty are supportive of 
the thesis option (See Table 28). This test indicated no significant relationship between 
the two variables (chi-square(1 6) =24.535, p > .05). Perceived importance of research in 
one's career and the perception that faculty are supportive of the thesis option appear to 
be independent events. 
Research Question #5: What percentage of students expressed a desire to pursue a 
Ph.D. in social work or any other academic discipline? 
There were 1 08 students who indicated an interest in pursuing a Ph.D. at some 
point in the future (See Table 29). This represented 29. 7% of the total of student 
respondents. An additional 3 1 . 1  % (N = 1 14) of the students said they were undecided. Of 
those who responded ''yes," 54.3% indicated a desire to pursue doctoral studies in Social 
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Work while the remaining 45.7% expressed interest in other field of study (See Table 
30). 
Research Question #6: What are the barriers to f acuity supporting the thesis option? 
There were two thematic sets of questionnaire items relating to potential faculty 
barriers to supporting a student thesis. These two areas included ( 1 )  Perceived Value of 
the Thesis to Students, and (2) Structural Constraints. All of the items were constructed 
with ordinal Likert-type scales. Faculty were asked to respond on a 4-point scale ranging 
from Strongly Agree to Strongly Disagree. 
Perceived Value to Students 
Table 3 1  presents the findings on barriers related to perceived value of the thesis 
to a student. The first item asked faculty to respond to a statement that the comprehensive 
exam was more practical or useful to a student than writing a thesis. The highest response 
rate was Disagree (40.0%) and the· combined response rate for Strongly Disagree or 
Disagree was 68.0%. The second item presented the opinion that giving up other 
electives to pursue a thesis was not a good idea. Consistent with the previous question, 
40.0% Disagreed and the total of Disagree and Strongly Disagree was 64.0%. 
Structural Constraints 
Four items were presented addressing perceptions of the institutional attitudes 
about change needed in order to make supporting the thesis more viable (See Table 32). 
The first item addressed the perceived support given to the thesis option by the College of 
Social Work. An overwhelming 88.0% responded that they Disagreed or Strongly 
Disagreed that the College encouraged students to pursue the thesis. The second issue 
addressed the availability of faculty time as an important issue for being involved with a 
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thesis. Seventy-two percent Strongly Agreed and an additional 1 6% Agreed that 
availability of faculty time was an important issue related to thesis involvement. 
The third statement was a refinement of the second, indicating specifically that 
faculty course loads were a barrier to supporting the thesis . The responses were more 
evenly distributed than in the previous question, with the most respondents (40.0%) 
indicating disagreement, another 32.0% agreeing, and 24.0% strongly disagreeing. 
In the last item, faculty responded to a statement about the need for faculty 
incentives as a way to encourage the support of student theses. For both Strongly Agree 
and Agree, the response rate was 36.0%, while only 8.0% Strongly Disagreed. 
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CHAPTER V 
DISCUSSION AND CONCLUSIONS 
Summary of Study 
In light of the relatively limited knowledge base, research, and literature 
addressing the thesis/capstone option for the master's program in social work, and the 
lack of theses successfully completed at the University of Tennessee College of Social 
Work, the general aim of this study was to examine the student and faculty perceptions of 
barriers to pursuing the thesis. Specifically, the study investigated the educational 
background, curriculum choices, and attitudes of a sample of current and former students 
enrolled in the MSSW program at the University of Tennessee as well as current faculty 
at the same institution. 
Discussion of Findings 
The data we�e obtained from a purposive sample of 364 current and former 
MSSW students and 25 current faculty from the three campuses of University of 
Tennessee College of Social Work which are located in Knoxville, Memphis, and 
Nashville. The .survey instruments collected both qualitative and quantitative data. This 
triangulation approach allowed the quantitative findings to be enriched and deepened by 
the addition of qualitative comments and perspectives. In the student questionnaires, 1 28 
· students (35.0%) provided 21 5 written comments and 1 8  of the faculty (72.0%) provided 
33  comments. The following discussion integrates the student and faculty findings on 
similar topics, where appropriate, and combines both quantitative and qualitative 
responses. 
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Barriers Jo� Students and Faculty 
Writing Issues 
Contrary to the trends in the literature, the majority of student respondents 
reported that they enjoyed writing and perceived themselves to be excellent writers. They 
. 
. 
also generally agreed that one must be a good writer in order to complete a thesis, a 
finding that implies that students have a general sense of what is involved in completing a 
thesis. This positive attitude toward writing, however, was puzzlingly juxtaposed with the 
dearth of students actually writing a thesis, as it appeared that writing was not a barrier. 
In order to make sense of this inconsistency with the literature, it was quite 
helpful to have explanatory insight provided by the written comments. For example, 
some students reported tha� although they enjoyed writing and were good writers, they 
wrote slowly. Therefore, they felt they would not be able to complete a major body of 
writing (e.g. , a thesis) within the timeframe of the master' s program. Others did enjoy 
writing but did not feel confident that they could produce the quality of writing necessary 
for a thesis. 
Concerns about lack of time as an issue came up repeatedly in the written 
comments, both in relation to writing and other issues. Consistent with the literature that 
posits that social work students are not good at writing, this issue of time may indeed be 
seen as a major factor. For example, if a student enjoys writing and is an excellent writer 
but is working under time pressures, perhaps that student then delivers lesser quality 
work than he or she is capable of producing in a less stressful scenario . The notion of 
student stress is discussed in the literature review. Studies of social workers found that 
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their school years were among the most stressful in their lives (Babcock et al. , 200 1 ; 
Mayer & Rosenblatt, 1 97 4 ). 
Research Issues 
Again in conflict with the literature, the majority of students found research to be 
interesting, and even more, expect to conduct research in their social work careers. 
However, these results can be interpreted two ways. First, these findings are in conflict 
with the literature that found that social work students by nature cannot be motivated to 
learn to do research (Weinb�ch, 1 980). On the other hand, the fact that students say they 
find research interesting and expect to need to perform research does not address whether 
or not they 'want' to do the research. If this were true, it would be consistent with 
Berger's (2002) finding that students appreciate the value of research but do not want to 
be researchers themselves. The qualitative comments in this study supported both 
viewpoints. Some students said they enjoyed conducting research but found it stressful to 
do within the time constraints of a class. Others said they enjoyed reading research 
findings but were reluctant to perform research. Both opinions could be factors that 
contribute to students declining the thesis option. 
Thesis Issues 
Student Perceptions. In the findings regarding the thesis, it is telling that such a 
small percentage (20.3%) reported really understanding what a thesis entails. This finding 
ties directly into later responses .about not having sufficient information from the College 
in order to make an informed decision. However, where the lack of information relates 
more to the technical aspects of completing a thesis, the broader issue of not 
understanding what a thesis entails may also be a salient finding about educational value. 
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In other words, to consider what a thesis entails can refer to the logistical considerations 
about how to do the research, how many people you need to have on your committee, and 
so forth, but it can also describe the personal growth and development of skills that will 
occur during the project. This secondary consideration becomes more apparent when 
compared with the survey item on the value of writing a thesis for one's career. Note that 
students did not feel strongly one way or the other on whether a thesis would help a 
social work career. Rather, the findings were spread among Agree, No Opinion and 
Disagree, with 32. 1 % having No Opinion. This intersection of not knowing what a thesis 
entails and having no opinion of its career application directly supports Shultz and 
Kottke's (1 996) declaration that students need to be educated about the value of a thesis 
by clearly pointing out the competencies developed in the process and how they relate to 
career enhancement. 
Students were asked how important understanding the key requirements of a 
thesis was to their decision to pursue or not pursue the thesis option. At first glance, this 
item may appear to address the same concern as the previous item about fully 
understanding what a thesis entails. However, there is an important difference. The 
earlier item spoke only to whether or not one felt fully informed about thesis 
requirements; whether having that information or not would influence one's decision to 
pursue or not pursue the thesis was not specifically asked at that point. The question 
about key requirements, however, sheds lights on a different aspect of the issue because 
most students said that not knowing the key requirements was, in fact, an important 
consideration in their decision regarding the thesis option. 
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It should also be pointed out that 32. 7% of the students agreed that the thesis 
would be valuable. This is not an unexpected finding because theoretically it is easy to 
argue that any increase in exposure to writing and research would be helpful, in the same 
vein as saying one can never learn enough. In addition, this finding makes sense given 
that the majority of students reported that they expect to conduct research in their future 
social work careers. What is more interesting, though, is the clarification provided by the 
qualitative comments. Whereas there were eight comments from students who regarded a 
thesis as relevant if they pursue a Ph.D., 16  students simply commented that they wanted 
to do a thesis, and 1 7 more felt the experience would be helpful for personal growth or 
career development. It appears that students have a sense that they would benefit from 
writing a thesis even though they are not able to articulate specific outcomes or 
relationships to future career development. 
Shultz and Kottke' s ( 1996) argument for educating students about the skill sets 
developed in completing a thesis is also relevant to another thesis item. When asked to 
consider whether having completed a thesis would help secure a job, 39.8% (the most 
common response) had No Opinion. This appears consistent with the previous finding 
and has a logical extension: if a student lacks knowledge about the benefits of a thesis, 
they are in no position to appreciate how they might present the thesis experience to a 
prospective employer and highlight their personal growth from it 
Faculty Perceptions. Despite the fact that almost all students take the 
comprehensive exams, the majority of faculty (68%) did not support the idea that the 
comprehensive exams are more practical or useful than the thesis. Similarly, they did not 
agree that choosing the other elective credits over the thesis option was necessarily a 
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good idea. These findings seem somewhat contradictory to the literature which implied 
that, given the struggle to prepare students as both practitioners and researchers, the 
compromise is often to settle for preparing students to be consumers of research (Gripton, 
1978; Zimbalist, 1974). Qualitative comments added insight to both sides of this issue. 
For example, some faculty commented that a thesis was most appropriate for students 
- with an interest in doctoral work or an interest in social work with a heavy research 
orientation but that, given the time and energy needed for completing a thesis, it was not 
an appropriate choice for everyone. Another comment was that the comprehensive exams 
are more practical in terms of time, but the thesis was more useful for the development of 
knowledge and skills. 
Institutional and Faculty Issues 
Institutional Support. The student survey items regarding whether the College of 
Social Work provided sufficient information for an informed decision about the thesis 
option and whether the MSSW orientation encouraged students to pursue the thesis 
option proved to be lightning rods for respondents. Not only did an overwhelming 78.6% 
and 75.6% Disagree or Strongly Disagree, respectively, to these questions, but this also 
became the predominant theme in the qualitative comments. Some students reiterated 
that they were not given enough information, while others said they did not even know 
the thesis option existed before they took the survey. Other comments showed how 
people "fill in the blanks" when not presented with all the facts. For instance, some spoke 
about feeling apprehensive about pursuing an option that was primarily spoken of 
anecdotally among other students while others interpreted the lack of explanation as a 
harbinger of lack of support from faculty. Interestingly, these perceptions/misperceptions 
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could easily lead to the unintended consequences pointed out by Lazar (199 1 )  who feared 
that students would int�rpret the lack of emphasis on an issue (such as research) as a sign 
that it is not valued in the field of social work. Furthermore, the apprehension and 
speculation about the thesis experience described by one student as being "thrown out 
into the abyss of research" shores up Hyduk and Large's ( 1 999) concern that "students 
who fear research can become practitioners who fear research (p. 6)." 
The faculty questionnaire findings echoed the student perception that the College 
of Social Work does not encourage students to pursue to the thesis. Written faculty 
comments added a broader dimension of this sentiment. Comments included faculty 
saying that the thesis should actually be a requirement, and faculty who had completed a 
thesis in their master's program-perceiving it as a tremendously important experience. 
Faculty Support. Although it may have seemed reasonable to expect that student 
perceptions of faculty support for the thesis would be negative (similar to their responses 
about institutional support), a number of respondents made a distinction between the two. 
Although they did not go so far as to say the faculty was supportive, they tended more 
toward No Opinion. Fortunately, the qualitative comments shed some light on this 
attitude. Some students were quite specific in indicting certain instructors for having 
advised them to stick with the comprehensive exam or to only pursue a thesis if the 
student had doctoral aspirations. Other students, though, speculated that faculty did not 
have the time to advise a thesis student or that none of the faculty were interested in the 
type of research that the student would have wanted to pursue for a thesis. 
There are other possible reasons for students taking a No Opinion stance on 
faculty support. First, it may have been connected to the MSSW orientation. With 
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students reporting �at �e orientation did not do justification to the thesis option or did 
not mention it at all, it is likely that the student never broached the issue with faculty and 
therefore would not have a · sense of the degree of faculty support. Second, depending on 
whether the respondent interpreted the word 'faculty' in the question as a body of people 
or as an individual may have made it difficult for them to answer succinctly. Lastly, in 
light of the strong reaction to the perceived lack of support by the institution, it does seem 
that students see the faculty as not having power over certain administrative issues related 
to a thesis (e.g., finances, incentives, or workload decisions). One of the written 
comments stated that "it seemed or appeared that there was not enough staff/professor 
support to provide a thesis option for all students." Even if this attitude is prevalent, it is 
still unclear who is understood to have that power: the College administration, the 
University administration, or possibly even the Council on Social Work Education as the 
national accrediting body. 
Although the faculty was not asked a direct parallel question regarding faculty 
support of the thesis, it was clear from the written comments that many faculty support 
the idea, at least theoretically. Many of the comments that spoke supportively and 
encouragingly about the merits of the thesis were followed by comments about lack of 
institutional support, particularly the need for faculty incentives or reduction in 
workloads as strategies that would make the thesis option more supportable. More of this 
discussion is in the following section. 
Other Issues 
Time. Time as a barrier to the thesis was undisputedly a crucial consideration for 
students and faculty and was underscored by the qualitative comments. For students, time 
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was mentioned as an issue from numerous vantage points. One student was told in 
orientation that he�she had only one week to choose a topic, which was not enough time. 
Another student had started a thesis and had to abandon it due to time constraints. Yet 
another student had completed a thesis in undergraduate school and, although it was seen 
as an invaluable experience, the student had also found it to be "extremely time­
consuming and stressful." One other student worried that, ·because of the unknown 
quantity of time needed for a thesis, there might be problems that would delay his or her 
graduation from the program. All of the issues around time are directly aligned with 
scholarly research findings compiled in the literature review. 
Faculty respondents had even stronger statements regarding time issues. Almost 
90% of the faculty responses identified the availability of faculty time as important in 
relation to being involved with a thesis. It must be darified, though, that they were not 
indicating that they personally did not have time, but that time was just an important 
consideration. On the other hand, it would appear that time actually was a problem for a 
number of faculty because 56% of them said their heavy course loads were preventing 
them from supporting the thesis option. In a related vein, the majority of faculty was in 
favor of incentives as a tactic to persuade faculty to support the thesis. Further, the 
qualitative comments by faculty buttressed the mutually-reinforcing concerns of time, 
faculty loads, and incentives. Almost 50% of the written comments cited workloads, lack 
of time, and lack of incentives as issues directly related to thesis support. Also 
noteworthy, three of the faculty comments expressed concern about the time that would 
be required by students in order to pursue the thesis option. 
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Comparative Differences between Students with 
Different Undergraduate Majors 
Social Work Undergraduates 
It was instructive to look at MSSW students relative to their undergraduate majors 
because the literature review found numerous condemning comments about the aptitude 
and attitude of social work undergraduates. The findings in this study both bolstered and 
weakened those criticisms while fueling a discussion for further research. For instance, 
social work undergraduate majors were, in fact, weaker than the other undergraduate 
major categories in their attitudes toward, and self-confidence in, writing and research. 
The three items that proved to be statistically significant when applying the Pearson Chi­
Square analysis addressed writing issues ( enjoyment of writing and perception of writing 
skills) and research (finding research interesting). These findings support the social work 
literature about attitudes of social work majors 
Aptitude in this study, however, is subjective because it was based on self­
reporting, not on comparisons of grades on research papers or some other objective scale. 
It is also worth noting that the degree of difference in responses between social work 
majors and other majors was often minimal. Finally, although social work majors ·had 
weaker outcomes when combining the percentages for Strongly Agree and Agree, they 
often had stronger scores when comparing only the Strongly Agree percentages on 
attitudes/self confidence toward writing and research. 
Other clues about the nature of undergraduate social work majors may be found in 
the background variables. For instance, social work majors had the lowest percentage of 
students who already had a master's degree before entering the MSSW program. This 
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may help to explain the lower scores in self-confidence because those who have already 
been through a master's  program and have returned for another degree may see research 
and writing as interesting and may be motivated to do more of it. Also, in examining 
students' intentions to take the comprehensive exam or the thesis, social work students 
had by far the lowest percentage (0.7%) electing to take the thesis option. One must 
consider, however, that a third of these students are in the advanced-standing program. 
Whereas the barriers to pursuing a thesis are already substantial for regular full-time 
students, it is virtually an impossible endeavor for an advanced-standing student. This 
issue was made explicit by one of the qualitative comments in which an advanced­
standing student had started a th�sis but gave up due to time constraints. 
Physical Science Undergraduates 
Students with undergraduate degrees in the physical sciences often showed 
distinctive differences compared to the other three groups combined. They reported 
stronger positive attitudes toward research and writing and were the most critical group 
on the issue of institutional support for a thesis. Paradoxically, although they had the 
highest response rates for interest in writing a thesis, at the same time they were the most 
coQcemed about time and forfeiting other electives in order to do a thesis. 
Perceived Importance of Research in Social Work 
Support from the College and Faculty 
A concern was broached in the literature that related to the unintended 
consequences of not stressing the importance of research in the master's program. Lazar 
( 199 1 )  feared that students would believe that research was not a significant part of social 
work practice if the faculty and institution did not support a curriculum or activities that 
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spoke to the importance of research. This study looked for the relationship between 
students' perception of need to conduct research in their career and perceptio1:1 of 
institutional and faculty support_ for the thesis. The thesis was seen as one such activity 
that would be indicative of encouragement for research endeavors. Of the three relevant 
items reflecting direct support for the thesis, no statistically significant relationships were 
found between the need to conduct research in one's career and the perception of 
institutional and faculty support for the thesis. 
Future Academic Interests of MSSW Students 
In a related vein, students were asked about their future academic aspirations. 
This information related to perceptions about the importance of research in social work in 
two ways: ( 1 )  because doctoral work usually often involves research and scholarship, the 
degree to which students were interested in doctoral work might indicate their nascent 
interest in research, and (2) if they were interested in doctoral work but not in social 
work, it might reflect that students interested in research see an alternate field as a better 
fit. 
Ambitiously, a third of the students said they wanted to pursue a Ph.D. and 
another third said they were undecided. Of course, the gap between wanting and doing is 
quite large in the context of doctoral work, but the fact that students could visualize 
themselves in this arena was promising. On the other hand, almost half of those who said 
they were interested in doctoral study indicated preferences for fields other than social 
work. The de_gree to which this relates to their attitude toward research in general or their 
perception of the importance of research in social work is unclear, but it is an important 
finding to realize that many students may already be contemplating a limited career in 
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social work. Of course, this could also be a·manifestation of students attempting to 
diversify their higher education to provide more career versatility. The findings about the 
number of students interested in doctoral study also provide more rationale for promoting 
the traditional form of the thesis as a preparatory step for the dissertation and similar 
large-scale research undertakings at the Ph.D. level. 
Limitations of Study 
The study has several limitations that must be considered before generalizations 
can be made. First, while the present study was the first of its kind to investigate the 
cross-section of attitudes between students and faculty, the sample size for faculty is 
small. Second, relationships between other variables such as different master's 
concentrations, current and graduated students, and between students at different 
campuses were not explored. Third, the sample was drawn from three campuses in one 
state that all belong to one university. Therefore, these findings may not be representative 
of graduate social work programs nationally. 
Implications for Social Work Education 
There are important implications from this study for social work education, 
opportunities for promoting research, and building the knowledge base of the profession 
both during the master's program and in practice. Findings revealed that students (future 
social work practitioners) feel positively about research and writing, which are the main 
components of a thesis, and appreciate the value of the thesis and research for both 
personal and professional growth. However, a chasm exists between student interest and 
the actual number of theses being written. When only 5.2% of the current students 
indicate they want to undertake the thesis and a meager 0. 1 % of them have successfully 
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done so in the last 12  years, there are clearly barriers and priorities that should be 
examined if the College of Social Work is serious about grooming students to be 
effective researchers. 
Both students and faculty expressed concern that the lack of time and the lack of 
support from the College of Social Work were major barriers to pursuing or supporting 
the thesis option. In addition, there is a substantive level of expressed student interest in 
an alternative capstone option that would realize the essence of a thesis but be tailored to 
accommodate time constraints and the need for a formal structure. Therefore, there is a 
need to consider how to support the thesis option or alternate capstone for students who 
are interested in pursuing it and for faculty who are interested: in supporting it. 
One straightforward and achievable step toward supporting the thesis option is to 
address the need for more information to be conveyed to students. Based on both 
quantitative and qualitative comments, the MSSW orientation is regarded as most 
culpable for not providing information and would be a likely place to implement a 
change. The orientation is also the most logical place to introduce the thesis to students 
because the capstone options should be part of the initial discussion of the parameters of 
the master's program and the choices that a student must make during the program. 
Further, because students expressed great concerns about time and because the thesis 
does necessitate a large and calculated investment of time, the earlier in the program 
students start to plan for the thesis, the better the chances that they will be successful. 
The College could also examine an alternative capstone option that could be 
offered either in lieu of the thesis or as an additional capstone option. A possible model 
for this approach, based on the literature, is to create the opportunity for students to 
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conduct short, meaningful, practice-related studies with a publication as the goal. 
Students could identify their topic during their first-year research course and then 
continue into the second year to produce a publishable manuscript (Kane, 1 978). This 
strategy could fulfill many attractive goals in social work. It would ( 1 )  strengthen 
students' research and writing skills and experience before they become caught up in 
practice; (2) familiarize students with the scientific method and the technical aspects of 
getting an article published; (3) provide an integrative capstone experience that is 
sensitive to the time constraints of both students and faculty; (4) contribute to the 
knowledge base in social work; (5) provide students with an opportunity to be published 
during their MSSW program; (6) contribute to the research reputation of the university; 
and, (7) contribute to the reputation of social work as a sophisticated, competitive, 
evidence-based profession. 
A secondary area for further study concerns the disparities between students with 
different types of undergraduate majors. It would be helpful to refine this study to better 
understand differences between students with undergraduate degrees in social work and 
other fields. For instance, a study could take into consideration a student's age, type of 
program enrolled in, and choice of concentration as variables that may contribute to 
perceptions or stereotypes about the attitude and aptitude of social work majors. Other 
pertinent variables could include career choice factors and reasons for entering the social 
work profession (Bowie, Cherry, & Wooding, In Press; Bowie & Hancock, 2000). Also, 
a closer consideration and examination of the strengths of students from other 
backgrounds could prove to be instructive in recruiting efforts to intentionally diversify 
the demographic profile of MSSW students. Given the scope of social work career 
6 1  
trajectories, this approach could be instructive in meeting the challenge to provide 
students with a wide range of talents and interests. 
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Dear Fell ow Student: 
I am a second year MSSW student on the Knoxville campus of the University of 
Tennessee College of Social Work (CSW) and I am requesting your assistance with an 
important project that could help shape the future of the CSW. In order to evaluate our 
choices for completing the MSSW degree requirements, I am conducting a survey of 
current University of Tennessee MSSW students as well as MSSW students who 
graduated in May 2002. I will use this information to write my thesis and to provide 
curriculum-planning information to the College. 
The general purpose of the survey is to assess the factors that may influence a student's 
decision to write a thesis or take the comprehensive exam to fulfill the MSSW degree 
requirements. This survey should only take 7-1 0  minutes to complete. 
You can help me out by completing the attached survey. In order for you to feel 
comfortable about answering the questions honestly, the survey has been designed to be 
anonymous. Your anonymity is ensured because the questions do not ask for any personal 
identifying information (please do not sign your name) and the surveys are not numbered 
or otherwise marked. In order to further comply with the participant standards set by the 
University of Tennessee, your instructor should not be present while you are completing 
the survey in order to ensure that your participation is voluntary. You should also know 
that the completion and returning of this survey constitutes informed consent and there is 
no penalty for not completing it. 
· Thanks in advance for your help. If you have any questions, concerns, or suggestions, 
feel free to include your comments on the final page of the survey. Alternately, you may 
contact me by telephone (865/579-43 1 8) or by email (dcherry@tennessee.edu). If you are 
interested in the survey results please contact me, and I will make available either a 
summary or a copy of my thesis when the study is completed in Spring 2003 . 
Sincerely, 
Donna J. Cherry 
MSSW Student 
Stan L. Bowie, Ph. D. 
Chairperson, Thesis Committee 
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The University of Tennessee 
College of Social Work 
Thesis Option Survey 
(for students currently enrolled in the MSSW program) 
1 .  Year enrolled in the MSSW Program: __ _ 
2. Year of your birth: __ _ 
3. Name of undergraduate school: _____________ _ 
4. Year graduated from undergraduate school: __ _ 
5. Undergraduate major: ____________ _ 
6. Do you have already have a master's degree? 
1 .  Yes 
2. No 
7. If you answered "yes" to the previous question, what degree( s) do you have? 
8. What MSSW concentration curriculum are you currently enrolled in? 
1 .  Clinical 
2. _ Management and Community Practice 
3 .  Undecided 
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9. What campus are you attending? 
1. Knoxville 
2. Nashville 
3. _ Memphis 
10. What MSSW program are you enrolled in? 
1. Full-time 
2. _ Advanced Standing 
3. _ Extended Study 
11. Did you take a statistics course in undergraduate school? 
1. Yes 
2. No 
12. Did you take a ·research methods course in undergraduate school? 
1. Yes 
2. No 




For each the following statements, please check the response that best reflects your 
opinion: Strongly agree, Agree, No opinion, Disagree, or Strongly disagree. 
Strongly Agree No Disagree Strongly 
a2ree , opinion disa2ree 
14. I enjoy writing. 
15. I have excellent writing ability 
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Strongly Agree · No Disagree Strongly 
agree opinion disagree 
1 6. I need to be a very good writer 
in order to successfully 
complete a thesis. 
17. Research is interesting to me. 
1 8. Research causes me anxiety or 
makes me nervous. 
19. I have had exposure to research I 
outside of the classroom. 
20. I will need to be able to 
conduct research in my career .. 
as a social worker. 
2 1 . I fully understand what is 
involved in doing a thesis. 
22. Writing a thesis is more 
difficult than taking the 
comprehensive exam. 
23. Writing a thesis will be I 
relevant and important in my 
career as a social work 
professional. 
24. The College of Social Work 
has provided me with sufficient 
information with which to 
make an informed decision 
regarding the thesis option. 
25. Selection of a thesis topic 
would be of great concern to 
me. 
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Strongly Agree · No Disagree · Strongly 
a�ree opinion disa2ree 
26. The. College of Social Work 
faculty is supportive of 
students pursuing a thesis 
option. 
27. The MSSW orientation 
· encouraged me to pursue the 
thesis option. 
28. Writing a thesis will help me 
secure a job in the social work 
profession. 
29. Were you aware of the thesis and comprehensive exam options when you applied 
to the University of Tennessee? 
1 .  Yes 
2. No 
30. If you answered "yes" to the previous question, did it influence your decision to 
enroll at the University of Tennessee? 
1 .  Yes 
2. No 
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3 1 .  How important are/were the following factors in your decision to write or not to 
write a thesis? (Answer by using the following scale: 1 = not important ·2= 
somewhat important �= important 4= very important) 
__ Writing ability 
Confidence with research 
__ Uncertainty as to key requirements 
__ Opinions of others 
Lack of time 
_· _ Giving up other electives in order to write a thesis 
__ Other (specify) ________________ _ 
32. Are you planning to write a thesis or take the comprehensive exam? 
1 .  Thesis 
2. _ Comprehensive Exam 
3 .  Undecided 
33. Some social work programs offer a different option known as a "Capstone" for 
completing the MSSW program. With this option, students develop a thesis 
question using existing data and are guided through the analysis and writing 
process in a classroom setting with other thesis students. If the College of Social 
Work offered this modified form of thesis, would you be interested? 
1 .  Yes 
2. No 
3 .  Unsure 
34. Do you have aspirations to pursue a Ph.D. at some point in the future? 
1 .  Yes 
2. No 
3 .  Undecided 
8 1  
35 .  If you answered "yes" to the previous question� in what field would you like to 
pursue a Ph.D.? ________________ _ 
Please elaborate on any of the questions in this survey or add any other comments. 
Thank you! 
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Dear faculty member, 
Thank you for taking a few minutes from your class time to help me with my research 
project. I am conducting a survey of current MSSW students regarding the factors that 
affect their decision to write a thesis or take the comprehensive exam. I will use this 
information to write my thesis so your cooperation is important and very much 
appreciated! Please hand out the surveys and ask the students to return it to the envelope 
when finished. The survey should take 7- 10  minutes to complete. 
Each survey has a cover letter attached explaining the purpose of the survey, the student 's 
rights about voluntary participation, and the assurance of anonymity. To make sure that 
no student in any way feels compelled to complete the survey, please leave the room after 
handing it out. Also, please mention the following points when you introduce the survey 
to the class: 
1 .  An MSSW student at the Knoxville campus is conducting this survey. 
2. This student will use the information from this survey to write her thesis. 
3 .  Participation in this survey is completely voluntary. 
4. Anonymity is ensured because the questions do not ask for any personal identifying 
information and the surveys are not numbered or otherwise marked. 
5 .  The faculty member (you) who is handing out this survey does not have a stake in 
whether or not the students complete the survey. 
6 .  If a student does not wish to complete the survey, they may simply return it to the 
envelope. 
7. In order for students to feel comfortable about their decision to participate, the faculty 
member (you) will leave the room after handing out the survey. 
Again, thanks so much for your cooperation! I am very excited about the opportunity to 
conduct this research and hope to make a meaningful contribution to the College of 
Social Work and social work education. In addition, because I am planning to apply for 
the Social Work doctoral program, this experience of writing this thesis is important to 
me for my professional development. 
Sincerely, 
Donna J. Cherry 
MSSW Student 
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Dear 
The College of Social Work is requesting your assistance with an important project that 
could help shape our future curriculum. We are conducting a short survey to determine 
what factors may have influenced your decision to choose the thesis or comprehensive 
exam to fulfill your MSSW degree requirements. The survey should only take 7 - 1 0  
minutes to complete. 
You can help us otit by completing the attached survey and returning it within the next 1 0  
days (of course, if you return it immediately, that would really help!). The survey is 
anonymous, so there is no need to sign your name. There is no other identifying 
information on the survey or on the return envelope. Completion of the survey is 
voluntary, and returning it to us implies informed consent. 
Thank you in advance for your help. If there are any questions or concerns, please contact 
Dr. Stan L. Bowie at 865/579-3 175 or by email at ' sbowie@utk.edu. It you are interested 
in the survey results, please contact us and a summary will be provided when the study is 
completed in Spring 2003 . 
Sincerely, 
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The University of Tennessee 
College of Social Work 
Thesis Option Survey 
(for graduates of the MSSW program) 
1. Year enrolled in the MSSW Program: __ _ 
2. Year of your birth: __ _ 
3 .  Name of undergraduate school: _____________ _ 
4. Year graduated from· undergraduate school: __ _ 
5 .  Undergraduate major: ____________ _ 
6. Did you have already have a masters degree before entering the MSSW program? 
1. Yes 
2. No 
7. If you answered "yes" to the previous question, what degree(s) did you have? 
8. What MSSW concentration curriculum were you enrolled in? 
1. Clinical 
2. _ Management and Community Practice 
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9. What campus did you attend? 
1 .  Knoxville 
2. Nashville 
3 . _ Memphis 
10. What MSSW program were you enrolled in? 
1 .  Full-time 
2. _ Advanced Standing 
3 .  _ Extended Study 
1 1 . Did you take a statistics course in undergraduate school? 
1 .  Yes 
2 .  No 
12. Did you take a research methods course in undergraduate school? 
1 .  Yes 
2 .  No 
13 .  Did your appreciation of the value of research increase after completing the 
research methods in graduate school? 
1 .  Yes 
2. No 
For each the following statements, please check the response that best reflects your 
opinion: Strongly agree, Agree, No opinion, Disagree, or Strongly disagree. 
Strongly Agree No Disagree Strongly 
agree opinion disagree 
14. I enjoy writing. 
1 5. I have excellent writing ability 
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Strongly Agree No . Disagree Strongly 
agree opinion disagree 
16. You must be a very good writer 
in order to successfully 
complete a thesis. 
17. Research is interesting to me. 
1 8. Research causes anxiety in me 
or makes me nervous. 
19. I have had exposure to 
research outside of the 
classroom. 
20. I will need to be able to 
conduct research in my career 
as a social worker. 
2 1 .  I fully understood what is 
involved in doing a thesis. 
22. Writing a thesis would have 
been more difficult than 
taking the comprehensive 
exam. 
23. Writing a thesis would have 
been relevant and important in 
my career as a social work 
professional. 
24. The College of Social Work 
provided me with sufficient 
information with which to 
make an informed decision 
regarding the thesis option. 
25. Selection of a thesis topic 
would have been of great 
concern to me. 
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27. 
. 'I.lie College ofSocial Work . · · 
. .  · . . . faculty.was ·supportive of 
. · stµdents pursuing a thesis 
. option. . :, . . _: 
28. _ - ·. Writing a $.esis would have 
. · : helped .me secure·•a job in 
· the social work profession. 
29. Were you aware of the thesis and comprehensive exam options when you applied 
to the University of Tennessee? 
1. Yes 
2. No 
30. If you answered "yes" to the previous question, did it influence your decision to 
enroll at the University of Tennessee? 
. 1. Yes 
2. No 
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3 1 .  · How important were _the following factors in your decision to write or not to write 
a thesis? (Answer by using the following scale: 1 = not important 2= somewhat 
important 3= important 4= very important) 
Writing ability 
Confidence with research 
__ Uncertainty as to key requirements 
__ Opinions of others 
Lack of time 
__ Giving up other electives in order to write a thesis 
__ Other (specify) _______________ _ 
32. Did you write a thesis or take the comprehensive exam? 
1 .  Thesis 
2. _ Comprehensive Exam 
33 .  Some social work programs offer a different option known as a "Capstone" for 
completing the MSSW program. With this option, students develop a thesis 
question using existing data and are guided through the analysis and writing 
process in a classroom setting with other thesis students. If the College of Social 
Work had offered this modified form of thesis, would you have been interested? 
1 .  Yes 
2. No 
3 .  Unsure 
34. Do you have aspirations to pursue a Ph.D. at some point in the future? 
1 .  Yes 
2. No 
3 .  Undecided 
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36. If you answered "yes" to the previous question, in what field would you like to 
pursue a Ph.D.? ________________ _ 
Please elaborate on any of the questions in this survey or add any other comments. 
Thank you! 
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APPENDIX F: COVER LETTER TO FACULTY 
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Dear 
I am a second year MSSW student on the Knoxville campus of the University of 
Tennessee College of Social Work (CSW) and I am requesting your assistance with a 
research project. In order to assess student and faculty perceptions and attitudes about 
completing the MSSW degree requirements, I am conducting a survey of all CSW 
faculty, current MSSW students, and MSSW graduates of May 2002 . I will use this 
information to write my thesis. 
The general purpose of the faculty survey is to assess the factors that influence faculty 
attitudes toward the thesis and the comprehensive exam: the two options available for 
fulfilling the MSSW degree requirements. This survey should only take 7- 1 0  minutes to 
complete. 
I would truly appreciate it if you would complete the attached survey and return it in the 
self-addressed, prepaid postage envelope within the next couple of weeks ( of course, if 
you return it immediately, that would really help!). In order to comply with the 
participant standards set by the University of Tennessee, you should know that your 
participation is voluntary, that the completion and returning of this survey constitutes 
informed consent, and that there is no penalty for not completing it. The survey has been 
designed to be anonymous. Your anonymity is ensured because the questions do not ask 
for any personal identifying information (please do not sign your name) anq neither the 
surveys nor the return envelopes are numbered or otherwise marked. 
Thanks in advance for your help. If you have any questions, concerns, or suggestions, 
feel free to include your comments on the final page of the survey. Alternately, you may 
contact me by telephone (865/579-43 1 8) or by email (dcherry@tennessee.edu). If you are 
interested in the survey results please contact me, and I will make available either a 
summary or a copy of my thesis when the study is completed in Spring 2003 . 
Sincerely, 
Donna J. Cherry 
MSSW Student 
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APPENDIX G: FACULTY QUESTIONNAIRE 
96 
The University of Tennessee 
College of Social Work 
Faculty Thesis Option Survey 
1 .  Have you ever taught a master's level course in research? 
1 .  Yes 
2. No 
2. Have you ever taught .a master's level course in clinical social work? 
1 .  Yes 
2. No 
3 .  Have you ever taught a master's  level course in HBSE? 
1 .  Yes 
2. No 
4. Have you ever taught a master's  level course in .social work policy? 
1 .  Yes 
2. No 
5. Have you ever taught a master's level course in management and community 
practice? 
1 .  Yes 
2. No 
6. Were you required to write a thesis for your MSSW degree? 
1 .  Yes 
2. No 
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7. . If you answered "No" to the previous question, what was your MSSW 
"Capstone" requirement? 
8. Do you have a graduate degree(s) in a field(s) other than Social Work? 
l .  Yes 
2. No 
9. How many master's degree theses have you written in your formal educational 
experience (including the MSS W thesis, if applicable)? 
l .  None 
2. One thesis 
3. Two theses 
· 4. Three theses 
1 0. If you have written any master's degree theses in your formal education, how 
many of them were research theses? 
1 .  __ Not applicable 
2. One thesis 
3 .  Two theses 
4. Three theses 
1 1 . Have you ever been involved with an MSSW student thesis? 
l .  Yes 
2. No 
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12. If you answered "Yes" on the previous question, in what capacity/capacities have 
you been involved? 
1 .  Thesis Chair 
2. Thesis Committee 
3 .  __ Other (please specify) _____________ _ 
13 .  Have you ever been involved with a student thesis in any discipline other than 
social work? 
1 .  Yes 
2. No 
14. If you answered "Yes" on the previous question, in what capacity/capacities have 
you been involved? 
1 .  Thesis Chair 
2. Thesis Committee 
3 .  __ Other (please specify) : _____________ _ 
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For each the following statements, please check the response that best reflects your 
opinion: Strongly agree, Agree, Disagree, or Strongly disagree. 
Strongly Agree Disagree Strongly 
agree disa�ree 
15 .  Writing a comprehensive exam is 
more useful and /or practical to most 
MSSW students than writing a thesis. : 
Comments: 
16. If pursuing the thesis option 
results in a student giving up 
other electives, it is not a good 
choice. 
Comments: 
17. The College of Social Work 
encourages students to pursue the 
thesis option. 
Comments: 
1 8. The availability of faculty time to 
be involved with a student's 







1 9. Faculty course loads are too 
heavy to encourage faculty to 
support students who want to 
pursue the thesis option. 
Comments: 
I 
20. Incentives should be offered by 
the College of Social Work to 
encourage faculty to support 
MSSW theses. 
Comments: 
Please add any other comments. 
Thank you! 
10 1  
APPENDIX H: TABLES 
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Table 1 
STUDENT BACKGROUND CHARACTERISTICS 
(N = 364) 
frequency percentage 
Students Currently Enrolled 288 79. 1% 
Graduated 76 20.9% 
TOTAL 364 1 00.0% 




Undergraduate U of Tennessee 1 1 1  30.7% 
School All Other Schools 250 69.3% 
TOTAL 361 1 00.0% 
Undergraduate Social Work 144 40. 1% 
Major Other Social 160 44 .6% 
Physical Sciences 14 . 3 .9% 
All Other 41  1 1 .4% 
TOTAL 359 100.0% 
Already have Yes 23 6.3% 
Master's Degree No 340 93 .7% 
TOTAL 363 100.0% 
Concentration Clinical 287 78.8% 
MCP 62 1 7.0% 
Undecided 1 5  4. 1% 
TOTAL 364 100.0% 
Campus Knoxville 142 39. 1% 
Nashville 1 32 36.4% 
Memphis 89 24.5% 
TOTAL 363 1 00.0% 
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Table 1. Continued 
Program Full-time 20 1 55.2% 
Adv. Standing 52 1 4.3% 
Extended study 1 1 1  30.5% 
TOTAL 364 100.0% 
Took Undergrad Yes 3 12 85.7% 
Statistics No 52 1 4.3% 
TOTAL 364 100.0% 
Took Undergrad Yes 276 75 .8% 
Research No 88 24.2% 
TOTAL 364 100.0% 
Planning to Thesis 1 5  4. 1%  
Write a Thesis Comorehensive 299 82.6% 
or take Undecided 48 1 3 .3% 
TOTAL 362 1 00.0% 
Interested in Yes 203 56.2% 
Capstone No 50 1 3 .9% 
Alternative Undecided 1 08 29.9% 
TOTAL 361 100.0% 
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Table 2 
Faculty Background Characteristics (N = 25) 
Item response frequenc percentage 
Master's classes tau�ht 
Research Yes 19 76.0% 
No 6 24.0% 
Total 25 100.0% 
Clinical Yes 17 68.0% 
No 8 32.0% 
Total 25 100.0% 
, 
HBSE Yes 13 52.0% 
No 12 48.0% 
Total 25 100.0% 
Policy Yes 14 56.0% 
No 11 44.0% 
Total 25 100.0% 
MCP Yes 7 28.0% 
No 18 72.0% 
Total 25 100.0% 
Thesis required in own Yes 6 24.0% 
master's program No 19 76.0% 
Total 25 100.0% 
Ever involved with student Yes 17 68.0% 
thesis No 8 32.0% 
Total 25 100.0% 
Involved as thesis chair Yes 10 40.0% 
No 15 60.0% 
Total 25 100.0% 
Involved as thesis committee Yes 14 56.0% 
person No 11 44.0% 
Total 25 100.0% 
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Table 3 
Student Barriers to Completing a Thesis: Writing Issues (N = 364) 
Item Strongly Agree No Disagree Strongly Missing Total . Mean Standard 
Agree Opinion .Disagree Data Score Deviation 
1 2 3 4 5 
I enjoy writing f 86 1 83 26 62 6 1 364 2.23 1 .05 
% 23 .6% 50.3% 7. 1% 1 7 .0% 1 .6% 0.3% 1 00.0% 
I have excellent f 65 1 85 5 1  59 4 0 364 2.32 0.98 
writing ability % 1 7.9% 50.8% 14.0% 1 6.2% 1 . 1.% 0.0% 100.0% 
I need to be a very f 1 5 1  1 62 20 27 4 0 364 1 .82 0.9 1 
good writer in % 4 1 .5% 44.5% 5 .5% 7.4% 1 . 1% 0.0% 1 00.0% 
order to 
successfully 
complete a thesis 
Table 4 
Student Barriers to Completing a Thesis: Research Issues (N = 364) 
Item Strongly Agree No Disagree Strongly Missing Total Mean Standard 
Agree Opinion Disagree Data Score Deviation 
1 2 3 4 5 
Research is # 47 1 7 1  50 77 1 9  0 364 2.59 1 . 1 1  
interesting to me % 12.9% 47.0% 13.7% 21.2% 5 .2% 0.0% 100.0% 
Research causes f 29 113 48 140 31 3 364 3.09 1.17 




I have had f 45 173 19 110 17 0 364" 2.67 1.16 
exposure to % 12.4% 47.5% 5.2% 30.2% 4.7% 0.0% 100.0% 
research outside 
of the classroom 
I will need to be f 66 · 1 97 45 48 8 0 364 2.27 0.98 
able to conduct % 18. 1%  54.1% 12.4% 13.2% 2.2% 0.0% 100.0% 
research in my 
career as a social 
worker 
Table 5 
Student Barriers to Completing a Thesis : Thesis Issues (N = 364) 
Item Strongly Agree No Disagree Strongly Missing Total Mean Standard 
Agree Opinion Disagree Data Score Deviation 
1 2 3 4 5 
I fully understand f 1 9  5 5  2 1  222 45 2 364 3 .6 1  1 .05 
what is involved % 5 .2% 15 . 1 %  5 . 8% 6 1 .0% 12.4% 0.5% 1 00.0% 
in doing a thesis 
I 
Writing a thesis is f 68 149 1 05 35  7 0 364 2 .35 0 .96 
more difficult % 1 8 .7% 40.9% 28.8% 9.6% 1 .9% 0.0% 1 00.0% 
than talcing the 
comprehensive 
exam 
Selection of a f 63 1 68 52 60 14  7 364 2.42 1 .08 
thesis topic would % 1 7.3% 46.2% 14.3% 1 6.5% 3 .8% 1 .9% 1 00.0% 
be of great 
concern to me 
Table 5. Continued 
Item Strongly Agree No Disagree Strongly Missing Total Mean Standard 
Agree Opinion Disagree Data Score Deviation 
1 2 3 4 5 
Writing a thesis f 33 119 117 81 11 3 364 2.77 0.996 
will be relevant % 9.1% 32.7% 32.1% 22.3% 3.0% 0.8% 100.0% 
and important in 
my career as a 
social work 
professional 
Writing a thesis f 1 6  38  145 125 40 0 364 3.37 0.96 
will help me % 4.4% 10.4% 39.8% 34.3% 11.0% 0.0% 100.0% 




Student Barriers to Completing a Thesis: Institution and Faculty Issues (N = 364) 
Item Strongly Agree No Disagree Strongly Missing Total Mean Standard 
Agree Opinion Disagree Data Score Deviation 
1 2 3 4 5 
Received f 8 27 43 1 64 1 22 0 364 4 0.975 
sufficient % 2.2% 7.4% 11.8% 45.1% 33.5% 0.0% 100.0% 
information with 
which to make an 
-
- informed decision 
regarding the 
thesis option 
The MSSW f 1 10 76 172 103 2 364 4.01 0.795 
orientation % 0.3% 2.7% 20.9% 47.3% 28.3% 0.5% 100.0% 
encouraged me to 
pursue the thesis 
The CSW faculty f 1 1  44 210 69 30 0 364 3.17 0.86 
is supportive of % 3 .0% 12.1% 57.7% 19.0% 8.2% 0.0% 100.0% 
students pursuing 
a thesis option 
Table 7 
Student Barriers to Completing a Thesis: Other Issues (N = 364) 
Item . Not Somewhat Important Very Missing Total Mean Standard 
Important Important Important Data Score Deviation 
1 2 3 4 
- -
Uncertainty as to f 46 66 98 1 23 31 364 2.895 1. 05 
key requirements % 12.6% 1 8 . 1 %  26.9% 33.8% 8.5% 100. 0% 
Lack of time as f 27 42 89 1 80 26 364 3 .25 0.958 
important in the % 7.4% 1 1 .5% 24.5% 49.5% 7. 1%  100.0% 
decision to do or 
not do a thesis 
Giving up other · 1 89 53 9 1  98 33 364 2.598 1 . 1 7 
electives as % 24.5% 14.6% 25 .0% 26.9% 9. 1% 100.0% 
important in the 
decision to do/not 




STUDENT BACKGROUND CHARACTERISTICS BY UNDERGRADUATE MAJOR CATEGORIES 








Undergraduate School U of Tennessee 
Other 
TOTAL 





Student Background Student Background Characteristics by 

















percentage 1 1  Social Work Other Social Physical 
Sciences Sciences 
79. 1% 74.6% 8 1 .3% 78.6% 
20.9% 23.6% 1 8 .8% 2 1 .4% 
100.0% 100.0% 100.0% 100.0% 
30.7% I, 36.4% 28.3% 14.3% 
69.3% 63 .6% 7 1 .7% 85.7% 
1 00.0% 1 00.0% 100.0% 1 00.0% 
40. 1%  n/a n/a n/a 
44.6% n/a n/a n/a 
3.9% n/a n/a n/a 
1 1 .4% n/a n/a n/a 














TABLE 8. Continued 
Already have Master's Yes 23 6.3% 2.8% 6.3% 7. 1% 1 7. 1% 
Degree No 340 93 .7% 97.2% 93 .7% 92.9% 82.9% 
TOTAL 363 100.0% 100.0% 100.0% 100.0% 100.0% 
Concentration Clinical 287 78.8% 78.5% 8 1 .9% 57. 1% 75.6% 
MCP 62 1 7.0% 20. 1% 1 3 .8% 35.7% 14.6% 
Undecided 1 5  4. 1% 1 .4% 4.4% 7. 1% 9.8% 
TOTAL 364 100.0% 100.0% 100.0% 1 00.0% 100.0% 
Campus Knoxville 142 39. 1% 33 .2% 45.6% 35 .7% 36.6% 
Nashville 1 32 36.4% 35.0% 34.4% 50.0% 46.3% 
- Memphis 89 24.5% 32.9% 20.0% 14.3% 17. 1%  
-
TOTAL 363 100.0% 100.0% 100.0% 100.0% 100.0% 
Program Full-time 201 55 .2% 40.3% 68.8% 57. 1% 53.7% 
Adv. Standing 52 14.3% 34.0% 0.6% 0.0% 2.4% 
Extended study 1 1 1  30.5% 25.7% 30.6% 42.9% 43 .9% 
TOTAL 364 100.0% 100.0% 100.0% 100.0% 100.0% 
Took Undergrad Statistics Yes 3 12 85.7% 93 .8% 9 1 .3% 85 .7% 43 .9% 
No 52 14.3% 6.3% 8.8% 14.3% 56. 1% 
TOTAL 364 100.0% 100.0% 100.0% 100.0% 100.0% 
TABLE 8. Continued 
Took Undergrad Research Yes 276 75 .8% 95.8% 78. 1% 28.6% 17. 1 %  
No 88  24.2% 4.2% 21 .9% 7 1 .4% 82.9% 
TOTAL 364 100.0% 1 00.0% 100.0% 1 00.0% 1 00.0% 
Planning to Write a Thesis Thesis 1 5  4. 1%  0.7% 5.7% 2 1 .4% 4.9% 
or take Comprehensive Comprehensive 299 82.6% 9 1 .0% 77.8% 7 1 .4% 78 .0% 
Exam Undecided 48 1 3 .3% 8.3% 1 6.5% 7. 1%  17. 1 %  
TOTAL 362 100.0% 1 00.0% 100.0% 1 00.0% 1 00.0% 
-
-
Interested in Capstone Yes 203 56.2% 5 1 .0% 60.8% 50.0% 56. 1%  
Alternative No 50 1 3 .9% · 1 4.0% 1 3 .3% 14.3% 17. 1 %  
Undecided 1 08 29.9% 35 .0% 25.9% 35 .7% 26.8% 
TOTAL 361  100.0% 1 00.0% 100.0% 1 00.0% 1 00.0% 
Table 9 
Student Barriers to Completing a Thesis by Undergraduate Major Categories: Writing Issues (N = 364) 
Item Undergraduate Strongly Agree No Opinion Disagree Strongly Total 
Major Categories Agree Disagree 
1 2 3 4 5 
I enjoy writing Social Work 19.4% 49.3% 8.3% 2 1 .5% 1 .5% 100.0% 
Other Social 23.3% 5 1 .5% 8.2% 1 5 . 1% 1 .9% 100.0% 
Physical Sciences 14.3% 7 1 .5% 7. 1% 7 . 1% 0.0% 1 00.0% 
All Other 43 .9% 39. 1% 0.0% 14.6% 2.4% 100.0% 
I have excellent writing Social Work 12.5% 52.8% 13 .9% 20.8% 0.0% 100.0% 
ability Other Social 20.0% 5 1 .3% 15 .6% 12.5% 0.6% 100.0% 
Physical Sciences 2 1 .4% 50.0% 7 . 1% 2 1 .5% 0.0% 100.0% 
All Other 26.8% 46.3% 7.3% 12.3% 7.3% 1 00.0% 
I need to be a very good Social Work 45. 1% 4 1 .7% 8.3% 2.8% 2. 1% 100.0% 
writer in order to Other Social 40.0% 45.0% 2.5% 1 1 .9% 0.6% 100.0% 
successfully complete a Physical Sciences 14 .3% 78.6% 0.0% 7. 1% 0.0% 100.0% 
thesis 
All Other 46.3% 41 .5% 7.3% 4.9% 0.0% 100.0% 
Table 10 
Student Barriers to Completing a Thesis by Undergraduate Major Categories: Research Issues (N = 364) 
Item Undergraduate Strongly Agree No Opinion Disagree Strongly Total 
Major Categories Agree Disagree 
1 . 2 3 4 5 
Research is interesting to me Social Work 1 1 .8% 38 .9% 20. 1% 22.9% 6.3% 100.0% 
Other Social 1 3 . 1% 52.5% 9.4% 20.0% 5.0% 1 00.0% 
Physical Sciences 7. 1% 85 .7% 7.2% 0.0% 0.0% 1 00.0% 
-
All Other 19.5% 39.0% 12.3% 26.8% 2.4% 100.0% 
-
Research causes me anxiety Social Work 9.2% 33.3% 12.8% 36.2% 8.5% 100.0% 
or makes me nervous Other Social 6.9% 30.0% 13 .8% 40.6% 8.8% 100. 1% 
Physical Sciences 7. 1% 14.3% 14.3% 64.3% . 0.0% 100.0% 
All Other 9.8% 34. 1% 12.2% 3 1 .7% 12.2% 100.0% 
I have had exposure to Social Work 8.3% 48.6% 6.3% 32.6% 4.2% 100.0% 
research outside of the Other Social 1 7.5% 43 .8% 5.0% 28. 1% 5 .6% 100.0% 
classroom Physical Sciences 2 1 .4% 57. 1% 0.0% 2 1 .5% 0.0% 100.0% 
All Other 4.9% 53.7% 4.9% 34. 1% 2.4% 100.0% 
I will need to be able to Social Work 20. 1% 54.9% 1 3 .9% 9.0% 2. 1% 1 00.0% 
conduct research in my Other Social 15 .6% 53 .8% 13 . 1% 16.2% 1 .3% 100.0% 
career as a social worker Physical Sciences 14.3% 7 1 .4% 0.0% 14.3% 0.0% 100.0% 




Student Barriers to Completing a Thesis by Undergraduate Major Categories: Thesis Issues (N = 364) 
Item Undergraduate Strongly Agree No Opinion Disagree Strongly 
Major Categories Agree Disagree 
1 2 3 4 5 
I fully understand what is Social Work 4.2% 9.7% 6.9% 65.3% 13 .9% 
involved in doing a thesis Other Social 5 .7% 20.9% 5 .7% 57.6% 1 0. 1% 
Physical Sciences 7. 1% 7 . 1% 0.0% 78.7% 7. 1% 
All Other 7.3% 14.6% 4.9% 58 .6% 14.6% 
Writing a thesis is more Social Work 23 .6% 36.8% 3 1 .9% 5.6% 2. 1% 
difficult than taking the Other Social 16.3% 43 .7% 25.0% 12 .5% 2.5% 
comprehensive exam Physical Sciences 0.0% 42.9% 35.7% 2 1 .4% 0.0% 
All Other 17 . 1% 48.7% 24.4% 9.8% 0.0% 
Selection of a thesis topic Social Work 16.3% 44.0% 1 8.4% 16.3% 5.0% 
would be of great concern to Other Social 19.9% 48.7% 14.7% 1 3 .5% 3 .2% 
me · Physical Sciences 28.6% 42.9% 7 . 1% 2 1 .4% 0.0% 
All Other 9.8% 48.8% 4.9% 3 1 .6% 4.9% 
Writing a thesis will be Social Work 10.5% 28.0% 34.3% 23.7% 3 .5% 
relevant and important in my Other Social 10. 1% 34.8% 30.4% 23 .4% 1 .3% 
career as a social work Physical Sciences 0.0% 64.3% 2 1 .5% 7. 1% 7. 1% 
professional 
All Other 4.9% 3 1 .7% 34. 1% 22.0% 7.3% 
Writing a thesis will help me Social Work 4.9% 7.6% 38.2% 35.4% 13 .9% 
secure a job in the social Other Social 4.4% 1 1 .9% 44.3% 30.6% 8.8% 
work profession Physical Sciences 0.0% 2 1 .4% 28.6% 42.9% 7. 1% 
- -























Student Barriers to Completing a Thesis by Undergraduate Major Categories: Institutional and Faculty Issues (N = 364) 
Item Undergraduate Strongly Agree No Opinion Disagree Strongly Total 
Major Categories Agree Disagree 
1 2 3 4 5 
Received sufficient Social Work 4.2% 5.6% 1 1 .8% 46.5% 3 1 .9% 100.0% 
information with which to Other Social 0.0% 9.4% 1 1 .3% 46.9% 32.4% 100.0% 
make an informed decision Physical Sciences 0.0% 0.0% 7. 1% 42.9% 50.0% 100.0% 
regarding the thesis option All Other 4.9% 7.3% 17. 1% 34. 1% 36.6% 100.0% 
-
The MSSW orientation Social Work 0.0% 1 .4% 1 8 .8% 49.0% 30.8% 100.0% 
encouraged me to pursue the Other Social 0.6% 4.4% 23.3% 45.9% 25.8% 100.0% 
thesis option Physical Sciences 0.0% 0.0% 14.3% 64.3% 2 1 .4% 100.0% 
All Other 0.0% 0.0% 24.4% 4 1 .5% 34. 1% 100.0% 
The CSW faculty is Social Work 4.2% 9.7% 65.3% 13 .9% 6.9% 100.0% 
supportive of students Other Social 1 .9% 15 .0% 50.0% 24.3% 8.8% 100.0% 
pursuing a thesis option Physical Sciences 0.0% 14.3% 57. 1% 14.3% 14.3% 100.0% 
All Other 4.9% 9.7% 58.5% 1 7. 1% 9.8% 100.0% 
Table 13 
Student Barriers to Completing a Thesis by Undergraduate Major Categories: Other Issues (N = 364) 
Item Undergraduate Not Somewhat Important Very Total 
Major Categories Important Important Important 
1 2 3 4 
Uncertainty as to key Social Work 1 3 . 1% 15 .4% 29.2% 42.3% 100.0% 
requirements Other Social 14.6% 22.5% 29.8% 33. 1% 100.0% 
Physical Sciences 27 .3% 0.0% 9. 1% 63 .6% 100.0% 
All Other 1 1 . 1% 33 .3% 36.2% 19.4% 100.0% 
Lack of time as important in Social Work 8.3% 9.8%' 25.8% 56. 1% 100.0% 
-
the decision to do or not do a Other Social 4.6% 14.5% 30.9% 50.0% 100.0% 
- thesis Physical Sciences 9. 1% 0.0% 9. 1% 8 1 .8% 100.0% 
All Other 21 .2% 1 5 .8% 1 8.3% 44.7% 100.0% 
Giving up other electives as Social Work 28. 1% 13 .3% 29.7% 28.9% 100.0% 
important in the decision to Other Social 24.8% 1 8. 1% 28.9% 28.2% 100.0% 
do/not do a thesis Physical Sciences 9. 1% 9. 1% 0.0% 8 1 .8% 1 00.0% 
All Other 36.8% 2 1 . 1% 23 .7% 1 8.4% 100.0% 
Table 14 
Undergraduate Major Categories and 
Enjoyment of Writing Crosstabulation 
Enjoy Writing 
Strongly Agree No Disagree Strongly 
Agree Opinion 
Undergraduate Major Categories 
Social Work 28 71  12 3 1  
Other Social Sciences 37 82 13 24 
Physical Sciences 2 10 l l 
All Other 1 8  1 6  0 6 
Total 85 1 79 26 62 
Table 15 
Undergraduate Major Categories and 







Have Excellent Writing Ability 
Strongly Agree No Disagree Strongly 
Agree Opinion Disagree 
Undergraduate Major Categories 
Social Work 1 8  76 20 30 0 
Other Social Sciences 32 82 25 20 l 
Physical Sciences 3 7 l 3 0 
All Other 11 19  3 5 3 
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Table 16 
-Undergraduate Major Categories and 
Writing Ability for Thesis Crosstabulation 
Must be Very Good Writer to Complete Thesis 
Strongly . Agree No Disagree Strongly 
Agree Opinion 
Undergraduate Major Categories 
Social Work 65 60 12  4 
Other Social Sciences 64 72 4 1 9  
Physical Sciences 2 1 1  0 1 
All Other 19  17  3 2 
Total 1 50 1 60 1 9  26 
Table 1 7  
Undergraduate Major Categories and 
Research Interest Crosstabulation 







Strongly Agree No Disagree Strongly 
Agree Opinion Disagree 
Undergraduate Major Categories 
Social Work 1 7  56 29 33 9 
Other Social Sciences 2 1  84 1 5  32 8 
Physical Scien�es 1 12  1 0 0 
All Other 8 16  5 1 1  1 
Total 47 168 50 76 1 8  















Undergraduate Major Categories and 
Research Anxiety Crosstabulation 
Research Causes Anxiety/Nervousness 
Strongly Agree No Disagree Strongly 
Agree Opinion Disagree 
Undergraduate.Major Categories 
Social Work 1 3  . 47 1 8  5 1  1 2  
Other Social Sciences 1 1  48 22 65 14  
Physical Sciences 1 2 2 9 0 
All Other 4 14 5 13 5 
Total 29 1 1 1  47 1 38 3 1  
Table 19 
Undergraduate Major Categories and 
Outside Exposure to Research Crosstabulation 
Total 
14 1  
160 
14  
. 4 1  
356 
Have had Exposure to Research Outside Classroom 
Strongly . Agree No Disagree Strongly Total 
Agree Opinion Disagree 
Undergraduate Major Categories 
Social Work 12  70 9 47 6 144 
Other Social/Behavioral 28 70 8 . 45 9 1 60 
Physical Sciences 3 8 0 3 0 1 4 '  
All Other 2 22 2 14 1 4 1  
Total 45 1 70 19  1 09 1 6  359 
1 22 
Table 20 
Undergraduate Major Categories and 
Conducting Research in Career Crosstabulation 
Will Need to Conduct Research in Social Work Career 
Strongly Agree No Disagree Strongly 
Agree Opinion Disagree 
Undergraduate Major Categories 
Social Work 29 79 20 1 3  3 
Other Social Sciences 25 86 21 26 2 
Physical Sciences 2 1 0  0 2 0 
All Other 9 20 3 7 2 
Total 65 195 44 48 7 
Table 21 
Undergraduate Major Categories and 
Understand Thesis Requirements Crosstabulation 
Fully Understand Thesis Requirements 
Strongly Agree No Disagree Strongly 
Agree Opinion Disagree 
Undergraduate Major Categories 
Social Work 6 14 10 94 20 
Other Social Sciences 9 33 9 9 1  16  
Physical Sciences 1 1 0 1 1  1 
All Other 3 6 2 24 6 















Undergraduate Major Categories and 
Difficulty of Thesis Crosstabulation 
Writing Thesis More Difficult Than Taking Comp. Exam 
Strongly Agree No Disagree Strongly 
Agree Opinion Disagree 
Undergraduate Major Categories 
Social Work 34 53 46 8 3 
Other Social Sciences 26 70 40 20 4 
Physical Sciences 0 6 5 3 0 
All Other 7 20 1 0  4 0 
Total 67 1 49 1 0 1  3 5  7 
Table 23 
Undergraduate Major Categories and 
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Selecting Thesis Topic Would be of Great Concern 
Strongly Agree No Disagree Strongly Total 
Agree Opinion Disagree 
Undergraduate Major Categories 
Social Work 23 62 26 23 7 1 4 1  
Other Social Sciences 3 1  76 23 2 1  5 1 56 
Physical Sciences 4 6 1 3 ' O  14  
All Other 4 20 2 1 3  2 4 1  
Total 62 1 64 52 60 1 4  352 
124 
Table 24 
Undergraduate Major Categories and 
Thesis Relevance Crosstabulation 
Writing Thesis Relevant for Social Work Career 
Strongly Agree No Disagree Strongly 
Agree Opinion Disagree 
Undergraduate Major Categories 
Social Work 1 5  40 49 34 5 
Other Social Sciences 1 6  55 48 37 2 
Physical Sciences 0 9 3 1 1 
All Other 2 1 3  14 9 3 
Total 33 1 1 7 1 14 8 1  1 1  
Table 25 
Undergraduate Major Categories and 







Writing Thesis Will Help Secure Social Work Job 
Strongly Agree No Disagree Strongly Total 
Agree Opinion Disagree 
Undergraduate Major Categories 
Social Work 7 1 1  55 5 1  20 144 
Other Social Sciences 7 19  71  49 14 1 60 
Physical Sciences 0 3 4 6 1 14 
All Other 2 4 1 2  1 9  4 41  
Total 1 6  37 142 1 25 39 359 
1 25 
Table 26 
Research in Career and Sufficient Thesis Information Crosstabulation 
Had Sufficient Information About Thesis Option 
Strongly Agree No Disagree Strongly Total 
Agree Opinion Disagree 
Need to Conduct Research in Career 
Strongly Agree 4 8 5 25 24 66 
Agree 3 14 26 90 64 1 97 
No Opinion 1 2 8 25 9 45 I 
Disagree 0 2 4 22 20 48 
Strongly Disagree 0 1 0 2 5 8 
Total 8 27 43 164 1 22 364 
Table 27 
Research in Career and Encouragement of Orientation Crosstabulation 
Master 's Orientation Encouraged Thesis Option 
Strongly Agree No Disagree Strongly Total 
Agree Opinion Disagree 
Need to Conduct Research in Career 
Strongly Agree 0 1 1 5  24 25 65 
Agree 1 7 40 97 5 1  1 96 
No Opinion 0 1 1 1  25 8 45 
Disagree 0 1 8 24 1 5  48 
Strongly Disagree 0 0 2 2 4 8 
Total 1 10 76 1 72 1 03 362 
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Table 28 . 
Research in Career and Faculty Support Crosstabulation 
Faculty Supports Students Pursing Thesis Option 
Strongly Agree No Disagree Strongly Total 
Agree Opinion Disagree 
Need to Conduct Research in Career 
I 
Strongly Agree 4 5 32 14 1 1  66 
Agree 3 29 1 1 8 36 1 1  1 97 
No Opinion 3 4 29 5 4 45 
Disagree 1 5 28 1 0  4 48 
Strongly Disagree 0 1 3 4 0 8 
Total 1 1  44 2 1 0  69 30 364 
1 27 
Table 29 
Interest in Pursuing a Ph.D. 
frequency percentage 
Yes 108 29.7% 
No 142 39.0% 
Undecided 114 31.3% 
TOTAL 364 100.0% 
Table 30 










Faculty Barriers to Supporting a Thesis: Value to Student 
Item Strongly Agree Disagree Strongly Missing Total Mean Standard 
Agree Disagree Data Score Deviation 
1 2 3 4 
Writing a f 1 5 1 0  7 2 25 3 .00 0.850 
comprehensive % 4.0% 20.0% 40.0% 28.0% 8 .0% 1 00.0% 
exam is more 
useful and/or 
practical to most 
students than 
writing a thesis 
If pursuing thesis f 3 5 1 0  6 1 24 2.79 0.977 
results in giving up % 12.0% 20.0% 40.0% 24.0% 4.0% 100.0% 
other electives, it is 




The College of 
Social Work 
encourages 
students to pursue 
thesis 
The availability of 
faculty time to be 
involved with a 
thesis is an 
important issue 
Faculty course 
loads too heavy to 
encourage faculty 
to support students 
Incentives should 
be offered to 
encourage faculty 
to support theses 
Table 32 
Faculty Barriers to Supporting a Thesis: Structural Constraints 
Strongly Agree Disagree Strongly Missing 
Agree Disagree Data 
1 2 3 4 
f 0 1 1 3  9 2 
% 0.0% 4.0% 52.0% 36.0% 8.0% 
f 1 8  4 3 0 0 
% 72.0% 1 6.0% 1 2.0% 0.0% 0.0% 
f 6 8 1 0  1 0 
% 24.0% 32.0% 40.0% 4.0% 0.0% 
f 9 9 3 2 2 
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